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Module 01: Adult Education teaching models. Training objectives
The first module of the Curriculum presents an introduction to the basic issues related to
effective and innovative adult education. It is intended to provide a basic guidance for the
design of the learning and teaching process, organization of the educational environment
and building a valuable relationships with adult learners.

Structure and basic information on Module 01
Lectures
78

Module 01
Total

Practical classes
73
151

The module 01 was planned for 151 hours of training, including 78 hours of lectures and
73 hours of Practical classes. The module consists of 12 training units:
Themes

Lectures

Practical
classes

1.
2.
3.
4.
5.
6.
7.
8.
9.
10.

Andragogy – adult education
Motivation in education of adults
Modern methods of learning
Methodology of work in adult education
The culture of contemporary teaching
Didactic teaching systems
Multimedia in teaching
Communication in adult learning
Assertive communication and active listening
Group Dynamics and “class-management”

6
6
6
6
8
6
8
4
8
6

6
3
5
5
8
6
8
6
8
8

11.
12.

Obstacles in communication and conflict solving
An intercultural environment and legal legislative
continuing education, housing, employment and health
care for asylum seekers and the Roma

8
6

5
5

78

73

TOTAL

151
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The purpose of the lectures is to present the most important information concerning the
thematic scope of the training unit to participants. While the aim of the practical classes is to
enable participants to test and use in practical exercises and training tasks the obtained
information, to discuss the issues that aroused particular interest or concerns of participants
and to verify the practical competencies developed by participants in the course of work in
the program.
As Module 01 presents theoretical and methodical assumptions for the planning,
implementation and evaluation of educational processes for adult learners, it is important
that the course itself should reflect presented issues. In other words:
• the trainer should develop a methodological plan for both lectures and practical
classes based on the assumptions of adult learning (Experiential Learning Model
by D. Kolb);
• the trainer should motivate the participants in a way that takes into account the
specificity of adult learners (pointing to realistic, practical goals, using positive
reinforcements, defining a practical use of acquired knowledge, etc.);
• the trainer should locate information and skills developed during lectures and
classes in the practical context and link them to the professional and personal
experiences of adult learners;
• the trainer should use teaching and learning methods that take into account
individual differences between adult learners such as: cognitive abilities,
cognitive control, cognitive styles, and learning styles;
• the trainer should build a safety atmosphere, eliminate stressors, provide
participants with a sense of autonomy and the ability to express themselves freely;
• in relation to participants, the trainer should apply the principles of effective
andragogical communication and active listening.

Characteristics of training units
Unit 01
Andragogy

Lectures
– adult education

6 hours

Practical classes
6 hours

Unit 01 serves as an introduction to an issue of adult education. It presents a basic
information related to the development of andragogy as an independent scientific discipline
aimed at exploring the processes of adult learning. The essence of the Unit 01 is to indicate
the objectives, determinants and organizational forms of adult learning in the context of the
specificity and needs of the contemporary labor market and the knowledge-based economy
as well as the recommendations of the European Union in this area.

Content of the lectures:
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•
•

•
•

•

The definition of an adult, excluding legal aspect. Indication of biological, social and
cultural factors determining the concept of adulthood.
The definition of adult learning – aspects and approaches. Overview of a basic
andragogical concepts developed in the 20th and 21st centuries (Edward Lee
Thorndike and scientific trend of andragogy; Eduard C. Lindeman and artistic trend of
andragogy, Malcolm Knowles and psychological study on adult learning, David Kolb
and Experiential Learning Model, impact of a brain research on modern adult
learning methodology - neuroandragogy).
The aims of adult learning – the idea of lifelong learning. The types and forms of
adult learning. Institutional teaching and non-institutional teaching.
Self-learning. Staged Self-Directed Learning Model by G. Grow. Stages of
development of learning competencies. Teacher-student relationship model at
various stages of learning competence development.
The EU recommendations for adult teaching and learning.

Content of the practical classes:
•
•
•
•

Discussion on the importance of personal and professional development in the
context of the specificity and requirements of the contemporary labor market.
Analysis of the process of evolution of the competence model of a contemporary
employee from the concept of “knowledge worker” to “learning worker”.
Developing skills of recognizing the types of learning depending on learning goals and
subjects.
Analysis of own competence development fields in the context of participants of the
training (indication a forms and learning outcomes in context of learning from
instructions, learning from job performance, learning from social collaboration,
personal learning - by each of training participants).
Unit 02
Motivation

Lectures
in adults education

6 hours

Practical classes
3 hours

The subject of Unit 02 is the motivation of adults to learn and develop. It provides
information on basic theories related to the needs and interests of adults with respect to
education, personal and professional development. The primary goal of Unit 02 is to educate
participants on the ability to properly identify the learning needs of adult learners and to
formulate adequately their learning objectives.
Content of the lectures:
•

Basic theories concerning motivation for adult to learn and develop (for example:
ERG Theory by Clayton Alderfer, Theory of needs by D. McClellanda, Herzberg's
motivation-hygiene theory, factors motivating adults to learn by Malcolm Knowles).
3

•
•
•

Diagnosing the educational needs of adult learners. Principles of building a
competency model for training and education.
Formulating of goals in adult learning.
Optimal circumstances for learning. Discovering individual educational patterns.
Defining and leveling of barriers in learning.

Content of the practical classes:
•
•
•

Practical exercises related to conducting the analysis of educational needs of adult
learner and building the competence model.
Training the ability to formulate educational objectives according to the SMART
method.
Development of skills to design an individual learning model, taking into account
individual learning styles and patterns.
Unit 03

Lectures

Modern methods of learning

6 hours

Practical classes
5 hours

Unit 03 provides a direct introduction to didactic issues related to adult education. It
focuses on the presentation of principles that affect the selection of teaching methods and
tools for the specific conditions and needs of adult learners. Unit 03 also presents selected
teaching methods, particularly effective in the context of adult education and training
processes. The most important goal of the Unit 03 is to prepare participants of the training
to design independently tasks and exercises for adult learners based on the proposed
methodologies. But also to educate their attitude of openness and curiosity towards modern
teaching and learning methods, the ability to develop their competence in this field
independently.
Content of the lectures:
•
•
•

Principles of selection of teaching and learning methods in the context of diagnosed
needs and cognitive conditions of adult learners
Presentation of selected methods of didactic work with adults learners: didactic
games, PBL, drama methods, discussions, coaching, mentoring.
Overview of the rules for the design of didactic classes for adults learners using
selected methods.

Content of the practical classes:
•

Learning the skills to make choices the right interactive method according to the type
of material to be taught, and related to the learner.
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•

Education of the ability to design learning activities for adult learners based on
selected teaching methods: didactic games, PBL, drama methods, discussions,
coaching, mentoring).
Unit 04
Methodology of work of adult education

Lectures
6 hours

Practical classes
5 hours

Unit 04 of the training addresses the most important principles of designing, monitoring
and evaluating the teaching process in the context of adults. Its purpose is to prepare
participants for proper formulation of learning objectives and learning outcomes based on
taxonomies commonly used in adult education. Unit 04 also provides participants with
information on the selection and use of tools for monitoring and evaluating the learning
process. In the context of seminars and exercises – it allows them to learn how to use this
information and skills in practice.
Content of the lectures:
•

•
•
•

•

Principles of adults education. Basic information on cognitive processes of adults.
Organizing the learning process of adults based on knowledge of brain function (basic
information on neuroandragogy).
Learning outcomes and goals taxonomy. Assumptions and principles of practical use
of taxonomy by Benjamin Bloom.
Monitoring of the teaching process.
Areas of andragogist’s work evaluation (participant responses to learning,
measurement of learning outcomes, change in behavior of participants as a result of
participation in the educational process).
Principles for evaluating the work of adult learners and providing them a constructive
feedback.

Content of the practical classes:
•
•
•

Practical exercises involving the formulation of main and operational goals and
learning outcomes in the light of the taxonomy of Benjamin Bloom.
Training skills of monitoring the teaching process.
Learning the ability to choose methods of evaluating the educational process in line
with the objectives and learning outcomes.
Unit 05

Lectures

The culture of contemporary teaching

8 hours

Practical classes
8 hours

Unit 05 presents the most important information about the processual model of teaching and its
application in the context of adult education. In this part of the training, participants will
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learn about the principles of proper preparation of adult learners to participate in the
learning process and about the rules of constructing a learning environment conducive to
effective work. They will be prepared to include adult learners in the process of diagnosing
their educational needs and formulating learning objectives. The content presented in the
Unit 05 allows participants to plan their own teaching process based on the pattern of
experience of adult learners. Practical classes planned within the Unit 05 prepare the
participants to design themselves an effective and attractive teaching materials efficient in
the context of adult learners.
Content of the lectures:

• Preparing the adult student for the process of learning.
• Creating the environment for the process of learning (arranging a learning space,
eliminating disturbing factors, building a friendly atmosphere in the group and the
relationship with the lecturer).

• Inclusion of adult learners in the process of planning the educational process and
diagnosis of their educational needs.

• Designing an adult education process based on a model of experiences.
•

Selection and preparation of didactic materials in the context of adult education. Visual
and multimedia materials and their adjustment to the types of learning outcomes.

Content of the practical classes:
•
•
•
•

Educating the skills of proper arranging an educational space that fosters the learning
and teaching of adults.
Designing activities that prepare adults for effective learning and self-education
(developing learning competencies).
Designing activities involving adult learners in the process of planning education and
formulating learning objectives (discussions, working groups, surveys).
Training of the ability to prepare didactic materials (traditional and multimedia).
Unit 06
Didactic teaching systems

Lectures
6 hours

Practical classes
6 hours

Unit 06 presents a basic knowledge about the teaching strategies used in adult education. It
characterizes the main assumptions of cognitivism, constructivism and connectivism as the
underlying philosophy of modern adult education. Another topic raised in this unit of training
are learning styles according to D. Kolb theory. Participants learn the characteristics of students
representing styles: Convergent, Divergent, Assimilation, Accomodative. They will learn how to
select teaching methods and tools that are appropriate to typical preferences
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and learning conditions of each group of adult students. Unit 06 also prepares participants
to develop the syllabus of educational activities aimed at adults learners.
Content of the lectures:
•

•

•

Educational strategies used in adult education: characterization of the concept of
cognitivism, constructivism and connectivism. Designing activities for adult students
based on individual strategies.
Learning styles (Kolb): Convergent, Divergent, Assimilation, Accommodative:
Characteristics of adult students representing a given style and their typical needs
and preferences for assimilating, processing and memorizing information.
Syllabus construction and key information on constructing adult training and
education programs.

Content of the practical classes:
•
•

•

Developing participant’s skills to designing lesson plans and educational activities
based on cognitive, constructivist and connectivism strategy.
Developing participant’s ability to individualize teaching process for adult learners,
appropriate to individual preferences of people representing learning styles:
Convergent, Divergent, Assimilation, Accommodative.
Practical application of knowledge about the design and construction of syllabus.
Unit 07
Multimedia

in teaching

Lectures

Practical classes

8 hours

8 hours

Unit 07 presents the topic of using modern technology in adult education in two aspects:
1) the use of digital and multimedia tools in the traditional teaching process; 2) the
principles and characteristics of teaching in e-learning and blended-learning environments as
well as using mobile-based learning. In the context of the first issue, participants will learn
about the advantages and the risks of supporting teaching process with technology,
especially in relation to adult learners. The participiants will also learn about digital tools
that they can use in their own work with adult learners. In the context of distance and
complementary teaching, participants will be theoretically and practically prepared to design
and implement adult education based on popular educational platforms, using the example
of the Moodle platform.
Content of the lectures:
•

Use of multimedia tools and the Internet in the teaching and learning of adults advantages, threats. Presentation of examples of educational applications.
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•

•

Methodical assumptions of distance learning, complementary learning, mobile
learning. Types of e-education: synchronous, asynchronous. Characteristics of
teacher-student relationship in distance education.
Designing the learning process using educational platforms. Teaching platform:
Moodle – sections and tools. Strategy of preparing an e-course.

Content of the practical classes:
•
•
•
•

Training of ability to use the right tools depending on the type of material and target
learners.
Exercises in the use of selected multimedia applications for adult education.
Developing the ability to design teaching processes in the context of distance,
complementary, and mobile learning.
Developing the skills of effective didactic communication in a virtual environment.
Unit 08
Communication in adult learning

Lectures
4 hours

Practical classes
6 hours

Unit 08 is the first of the training units that relate to the soft skills of andragogist. This
section presents the main assumptions of effective verbal and nonverbal communication in
a teacher-student relationship, in the context of adults. Participants will also be given
practical guidance on how to customize the formula and style of communication to the
specificity and preferences of individual learner's predisposition. An element of this part of
the training is also presentation of the channels of internal and external communication in
educational process.
Content of the lectures:
•
•
•
•
•

Communication channels: visual, verbal, non verbal. Concise characteristics of the
communication process for each of these channels.
Adaptation of language to the type of the audience.
The role of non-verbal communication in the teacher-student relation.
The definition of internal and external communication. The differences between
internal and external communication: purpose, type, frequency, distance, coverage.
The role of two types of communication in educational process.

Content of the practical classes:
•
•
•

Analyze of participant’s own communication conditions in the context of didactic work.
Developing ability to adjust the type and content of the message to the recipient.
Practical training in the use of effective techniques of verbal and nonverbal
communication in an educational context.
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•

Developing ability to use channels of internal and external communication in
educational process.
Unit 09

Lectures

Practical classes

Assertive communication and active listening

8 hours

8 hours

The main aim of Unit 09 is to develop participants competences determining building
positive educational relationships with an adult students: active listening skills and assertive
communication. This part of the training is very practical and focuses on the development of
key competences for andragogist, which determine the effectiveness of its activities in the
area of: knowledge and skills transfer, building a positive didactic discipline with the group,
providing constructive and informative feedback on the progress made by adult learners and
their mistakes.
Content of the lectures:
•
•
•
•

The importance of developing active listening skills in the context of andragogits’ work.
Principles and methods of active listening: “I” statement, paraphrase, ability of
questioning, statements of attention, silence, empathy.
Techniques of assertive communication in the context of teacher’s work. Showing
emotions. Ability of showing needs.
Constructive feedback and its role in adult learning.

Content of the practical classes:
•
•

•

Active listening workshop. Developing practical skills of using the techniques of active
listening in the educational process.
Using the techniques of assertive communication in the educational process.
Developing the ability of assertiveness in situations related to building by teacher a
positive discipline of didactic work.
Developing the ability to provide constructive feedback to an adult learner using
selected techniques.
Unit 10
Group

dynamics and “class-management”

Lectures

Practical classes

6 hours

8 hours

Unit 10 aims to prepare the participants to play the role of team leader for adult students
and to effectively coordinate and manage the work of these teams. In this part of the training, a
particular emphasis is placed on the fundamental differences between the role and tasks of the
teacher (as a student team leader) in the context of pedagogical teaching and andragogical
teaching. Participants will be familiarized with basic information about the group process and
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the specific needs of student teams located at different stages of this process. They will also
be prepared to effectively support student teams in each of their development phases.
Content of the lectures:
•
•

•

The definition of a group. The main distinction between group and team. Differences
between the formal and informal groups.
The stages of the process of forming the group. Situational leadership theory by Paul
Hersey and Ken Blanchard in the educational context of the development of students
groups.
The role of the teacher in the group process.

Content of the seminars /exercises:
•
•
•

Developing the ability to recognize the stage of the group development.
Developing the competence of proper reactions to the processes inside the group.
Analysis of the teacher competency model as leader, manager, co-coordinator and
facilitator of student teams of adults.
Unit 11

Lectures

Practical classes

Obstacles in communication and conflict solving

8 hours

5 hours

Unit 11 presents information that can be particularly useful for training participants in the
context of difficult situations resulting from communication misunderstandings and conflict
situations typical for working with adult learners. Unit 11 discusses also the most important
information about the barriers to effective teaching communication. It suggests an effective
techniques to mitigate these difficulties in communication with adult students. Unit content
also refers to the classification and management of interpersonal conflicts that may arise
between a teacher-student relationship or a relationship between students.
Content of the lectures:
•

Barriers to verbal and nonverbal communication (information noise, mental barriers,
cultural barriers, attitudes and convictions, values). Gordon’s types of barriers.

•

Effective conflict management in the context of teacher work. The definition and
characteristic of conflict. Phases of conflict. Strategies of reacting to a situation of
conflict.
The effective planning of a process of solving the conflicts – styles and strategies.

•

Content of the practical classes:
•

Developing the ability to recognize the possible barriers in communication and to
prevent/solve the problems with the barriers.
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•
•

Developing the ability to manage the proper stage of the conflict.
Practical training in use of techniques of solving the conflicts in the context of
students group.

Unit 12
An intercultural environment and legal legislative
continuing education, housing, employment and health
care for asylum seekers and the Roma

Lectures
6 hours

Practical classes
5 hours

The most important goal of Unit 12 is to identify specific needs and legal frameworks for
adult education from disadvantaged groups, with particular reference to asylum seekers and
Roma. For this reason, Unit 12 presents the most important information about the legal
situation of these groups. The key element of the unit is the short presentation of special
educational needs of persons belonging to disadvantaged groups, which may result from the
living and social situation in which they function. Unit 12 also provides a practical guidance
on organizational forms and teaching methods corresponding to the specific needs of such
students.
Content of the lectures:
•
•
•

Legal and social status of asylum seekers and the Roma in EU countries.
Specific educational needs of adult learners belonging to the groups of asylum
seekers and the Roma.
Principles of individualized teaching in the context of adult students belonging to the
groups asylum seekers and the Roma.

Content of the practical classes:
•
•
•

Developing the skills of building an intercultural learning environment and
intercultural communication in the context of adult education.
Selected teaching methods of intercultural education and their practical application
in working with adults.
Diagnosing and meeting the special educational needs of adult students in the
groups of asylum seekers and the Roma.
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Module 2:
Modern Communication Technology

Prepared by:
Vilnius „Židinio“ Gymnasium for Adults

Topic

Theory
(hours)

1

Introduction to e-learning

14

Practice:
exercises+seminars
(hours)
4

2

Communication Technologies

6

2

3

Tools for Content: Google Drive disk

12

4

4

Tools for Audio and Video
Conference: Skype, Google Hangouts

14

4

5

Media Relations

12

3

6

New Media Social Networks and
Online Communication

12

6

7

Publicity in Education

12

2+2

8

Techniques and Tools

14

4

9

Multimedia Teaching

14

4

110

35

Total:

1. Introduction to e-learning
HOURS: 18 (theory 14; practice 4 (exercises)
The main goals: To have the knowledge how to define e-learning and know the main aspects of
implementing proper e-learning process. To be able to understanding main theories and methods of
using ICT in contemporary society. To have the skills to to operate main ICT concepts and apply them.
THEORY
What is e-learning. The definitions of e-learning. The main advantages of e-learning (no time and
place boundaries; engaging; cost effective; fits the personal needs). Risks of e-learning (isolation;
health related concerns; personal data protection). Motivating features of e-learning (supportive
community; clear expectations; effective usage of available resources).
E-learning approaches. Instructor led vs Self-Paced: Advantages and Disadvantages (Brooke, 2013).
Synchronous e-learning and it’s functions (live chat, audio and video conference, data sharing, joint
virtual “hand raising”, joint view of multimedia presentations). Asynchronous e-learning (emails;
threaded discussions; newsletters; file attachments). Blended learning.
The differences between e-learning and traditional learning
Traditional learning

E-learning

Environment

Classroom

Home, work (e-learning adoptable to any
environment)

The role of the
teacher

Teacher usually is the main source Student is in the center. He can adopt
of information and central figure of educational process to his pace. Teacher is
education process.
the moderator of the education.

Content

PowerPoint
Textbooks
Video
Collaboration

Multimedia
Digital library
Various ways of communicating

Choosing appropriate communication technologies. The criteria for choosing ICT (financial
resources; understandable for students; enrich the educational process; flexible; raise the productivity;

no negative impact on environment). Revision of educational plan and integration of ICT where
necessary. Evaluation of the needs and capacities of the learner.
PRACTICE
1. Comapre Synchronous and Asynchronous ways of e-learning. Make a motivated decision
which suits you the best according to the personal needs.
2. Discuss the personal profit of e-learning and personal possible risks.
3. Make a checklist of the characteristics of the environment and the learners for the purpose of
choosing the right ICT for the particular lesson.
EXAMPLE OF PRACTICAL EXERCISE
Learning to integrate audio and video tools to education.
Discuss the situations where the audio records can be used:
–the excerpt of musical performance in music or history lessons;
–record of dialogue in learning foreign language;
–in geography - the sounds of nature.
Think of the possible usage of the audio and make a record for educational purpose.

2. Communication technologies
HOURS: 8 (theory 6; practice 2 (exercises))
The main goals: To know the main concepts of information and communication technologies. To
know basic functions of personal computers and operating systems. To be capable of differentiating
technologies according to their features and potentials.
THEORY
The concept of communication technologies. The variety of definitions of communication
technologies. The main kinds of communication technologies (computer based devices; traditional
paper based technologies - documents, letters, mass media; techniques of connection - telephone, fax;
etc.). Main features of communication technologies (usually computer based and/or net based; used in
educational, work, home settings; transmitting information).
The evolution of communication technologies. Short history of evolution of communication
technologies (telegraph; telephone; wireless telegraph; fax; computer; mobile phone; smart phone).
The role of internet on the evolution of communication technologies. The contemporary
communication technologies in educational settings (PC, tablet, projector, interactive smartboard,
display, digital camera, digital recorder, smart phone).
The main tools of communication technologies (personal computer; notebook; smart phone;
smartboard; tablet). The definition of personal computer. Main features of personal computer
(hardware: processor, motherboard, I/O devices, random access memory, etc.; software: operating
system, applications). The most popular operating systems and their comparison. Differences of
personal computer and notebook (cost, portability, keyboard, purpose). The history, functions and
spread of smartphones. Smartboard functions and advantages (enrich the possibilities of learning
process, makes pace of learning faster, helps visualize learning materials). Functions and purpose of
tablets.
PRACTICE
1. Discuss the main features computer need to have in order to meet needs of the average user.
Have in mind the impact of the computer work on the health of the user, safety and
environment.
2. Name and explain the device of communication technology that would reflect your personal
needs best.
3. Name the advantages of operating systems for smartphones: IOS (Apple), Android, Windows
Phone. Discuss why it is important to know the differences.
EXAMPLE OF PRACTICAL EXERCISE
•

Make a presentation about the evolution of communication technologies, answering the
questions:
–What has inspired such a fast development of communication technologies?

–What are the needs of users which are addressed by evolving technological processes?
–How, in your opinion, future evolution of communication technologies will look like?

3. Tools for Content: Google Drive Disk
HOURS: 16 (theory 12; practice 4 (exercises))
Main goals: To have the knowledge how to define cloud computing and name its main attributes. To
form competencies of creating and sharing files with the help of cloud-computing, especially Google
Drive disk.
THEORY
The concept and diversity of cloud computing. The definitions of “clouds” and their variety (Google
Drive, OneDrive, DropBox). The advantages of cloud computing (flexibility, no hardware upgrades,
no maintenance, disaster recovery, security, mobile access). Risks of cloud computing (possible
downtime; privacy and security issues; difficulties of conversion of information).
Google drive-disk and it‘s features: folders; documents; forms; sharing. The uniqueness of Google
Drive disk (integration of all google apps and services; good integration; great search possibilities;
synchronizing; collaboration; cost effective). Folders (organization of information according to the
topic; fully reachable any place any time; sharing options). Documents (easy to create, edit, format;
choice of fonts and styles; editable via smartphone or tablet; offline editing options; mass editing
possibilities). Forms (variety of functions: registration; scheduling events; prepare survey; gathering
emails; automatic graphical analysis). Sharing (different options of sharing - can view, can edit, can
comment; downloading folders; sharing with non-google users; contact groups for simplified sharing).
PRACTICE
1. Discussing and evaluating the pros and cons of information storage with the help of cloud
computing and on hard disk(s).
2. Naming everyday and work tasks which can be made with the help of the Google Drive disk.
EXAMPLE OF PRACTICAL EXERCISE
Working with Google Drive disk profile for testing it’s features. Create a profile, create a folder, create
a document in the folder, share a document with a friend with the possibility to edit.

4. Tools for audio and video conference: Skype, Google Hangouts
HOURS: 18 (theory 14 hours; practice 4 (exercises))
Main goals: To have the knowledge to name advantages and disadvantages of popular audio and video
conference tools. To be competent to apply tools for audio and video conferences in different contexts.
THEORY
The aims and advantages of video and audio conferences. The main purposes of video and audio
conferences. The importance of video and audio conferences in business. The advantages of video and
audio conferences (time saving; cost effective; document sharing; easier scheduling; face-to-face
communication). Disadvantages of video and audio conferences (high requirements for internet and
devices for high quality communication).
The basic requirements of hardware for video and audio conferences. Defining video conferencing
requirements. Types of video and audio conferences - on premises, cloud and hybrid. Aspects of
successful video and audio conference (clear objectives; adequate budget; choosing right hardware and
software). The basic requirements of hardware for video and audio conferences (web-cam
requirements; computer requirements; network connection requirements)
Useful tools for video and audio conferences: Skype, Google Hangouts. Skype functions (calling,
video, messaging, sharing). Advantages of Skype (building relationships; instant messaging; low cost;
flexibility). Main steps to begin using Skype. Google Hangouts features (HD video meetings; screen
sharing; chat). Google HAngouts functions (employe engagement; client consultation; product
demonstration; customer support; webinars; interviews).
PRACTICE
•
•
•

Discuss the pros and cons of video conferences and live conferences.
Create a checklist for successful video conference.
Create a video conference by yourself. Take the step -by-step approach. Test the possibilities
of the video conference

EXAMPLE OF PRACTICAL EXERCISE
Imagine, that your task is to plan a conference with a partners from different countries on the topic of
migration crisis. Make a strategy, including answers to these questions:
• How many people will join?
• What are the technical possibilities of each partner (what issues should be concidered)?
• How to schedule the best time for everyone?
• How long will the conference last?
• What are the main points to be covered?
• What is the best tool to organize such an event and why?
5. Media Relations

HOURS: 15 (theory 12; practice 3 (exercises))
Main goals: To become familiar and to have capacity to name the basic features of media relations.
To develop skills of applying the main media features to reach target groups.
THEORY
Differences between media relations and public relations. Public relations - definitions and
functions of public relations (PR) and PR specialists (presenting information; making contacts;
management; image making; boosting sales; etc.). The management of communication projects
(setting goals; making strategy; choosing tools and resources; implementing; monitoring; evaluation
of results). Main goals of PR (making something public; creating trustworthy attitude; motivating
target group to make a decision and/or act). Media relations - diversity of definitions. The relations
and communication of media and groups of interest (companies, politics, celebrities, etc.). The ways
of making information public (informational bulletins; thematic articles; special articles; press
conferences; etc.).
New media vs. Traditional media. Main differences between new and traditional media (different
measures of success; orientation towards community building; the concept of news provider
(journalist); cost). The characteristics of new media (interactiveness; availability 24/7; content creation
“here and now”; no strict control over the content; performing online). Pros and cons of new media
(availability; easy information and resources sharing; effective tool for communication; speed; issue
of personal responsibility).
Aims of media relations. Main aims of media relations: to inform (locally, regionally, nationally,
internationally); to build mutually useful relations with media member; to answer reporters requests;
to effectively communicate crisis situations (planning and implementing crisis management
communication strategies); monitoring political, economical and social issues. The success criteria for
reaching target groups.
PRACTICE
1. Name and compare the main channels of traditional and new media channels. Name the target
group of each channel and discuss the impact each channels has on its target group.
2. Create short interview on the mainstream topic for the radio. Keep in mind the aims of the
media relations.
Example of the practical exercise:
Imagine that you are the head of the NGO working with the immigrants. Your goal is to create effective
relations with the local media in order to reach your target group - employers, as you are aiming at
creating positive attitude towards your clients. Think of the strategy you would implement to make
your information as visible as possible; cost-effective; result-driven.

6. New media social networks and online communication
HOURS: 18 (theory 12; practice 6)
Main goals: To get to know the main advantages and disadvantages of new media; to form or deepen
the abilities to name and describe the most popular social networks and channels of communication.
THEORY
Advantages and functions of new media. Introduction - what is the new media? The needs for
emergence of the new media (Newman R.W.: altering of meaning of geographical distance; allow
for a huge in the volume of communication; Provide the possibility of increasing the speed of
communication; Provide opportunities for interactive communication; Allow forms of
communication that were previously separate to overlap and interconnect). The diversity of
concepts of new media. Main characteristics of the new media (digital, networkable, dense,
compressible, interactive, having characteristics of manipulation). The examples of the new media:
news portals, blogs, wikis, social media.
Negative effects of social media. Psychological and physical internet and social media addiction
(roots, signs, types, coping). Informational abundance and the risk of misinformation (also - fake
news, propaganda wars and its impact on politics). Exposure to unsafe content for youngsters
(pornography, inappropriate language and/or behavior of others). Threat to personal data (ethics
and rules of sharing personal information through new media; potential risks). Threat to self-esteem
and personal well-being by the comparison with others; cyberbullying; unwanted reactions. The
role of media literacy in overcoming the downsides of the new media.
Most popular channels of communication in new media (Email, Blogs, Youtube, Facebook,
Twitter, LinkedIn, Snapchat, Pinterest). Pros and cons of most popular channels of
communication in new media (criterias - reliability; speed; prevalence; data protection; etc.).
Functions and advantages of each channel.
PRACTICE
1. Discuss the topics:
a.
What are the characteristics of the new media and their impact on the mass communication?
b.
What are the reasons that new media has become indistinguishable part of our personal and
work lives?
2. Compare several types of social media (e.g. Facebook and Twitter) according to the characteristics
of the new media. Find similarities and differences. Evaluate their popularity, appeal, personal safety,
etc.
3. Create profile on one of the given social media networks and evaluate the value of it according to
the criterias: the friendliness to user; interface; functionality; security.
4. Share the good/bad practices of using social media with other learners.

Example of practical exercise
Media literacy training. According to the resonant articles found in new media and presented to the
students, recognize fake news according to 5 criterias:
• The owner of the media channel (evaluating the financial resources; the main topics covered
and position formulated; the reputation of journalists of the source, etc.)
• The author of the article(s) (real name or fake; the type of other articles; the other types of new
media he’s working in)
• The reliability of information sources (links), names of people given in the article
• The added value of the article, the true or hidden purpose of it (e.g. inform or generate clicks)

7. Publicity in education
HOURS: 18 (theory 12; practice 4 (exercises 2; seminars 2))
Main goals: To get acquainted and be able to identify the principles of making education public. To
develop the competencies of choosing relevant educational platforms.
THEORY
The importance of visibility of educational processes and results. The reasons for making
education publicly visible (being noticed in the abundance of information; being used; having
impact). The advantages of visibility of educational processes and results (improving educational
system; identifying results and situational changes; sharing good practices; the better visibility of
educational organization(s); finding new perspectives). Reciprocal impact on/of the target group.
The principles and tools for making education public. Values and principles of publicity in
education (the openness of the educational institutions, individual scholars, educational platforms;
availability of information about services and resources; the availability of the content created).
The most popular and useful channels and tools to make content visible (Youtube, Facebook
pages, WordPress websites, Pinterest, Canva.com, Googlesites, etc.)
Educational platforms: examples (Epale). The concept of effective educational environment
(dynamical environment of learning activities, created and impacted by the teacher and affected
by the goal of education). The diversity of educational platforms (according to the age, target
group, fields of interest; ways of educating; etc.). Popular national platforms. EPALE - a
multilingual community of adult learning professionals. The functions of EPALE (sharing
content; spreading good practices; discussion boards; partner search; event calendar; etc.)
PRACTICE
1. Discuss the main advantages of making educational processes and results public. Select the
best ways to outreach target groups with the educational content and name the obstacles.
2. Make a research, how the best known educational institution are interested in making the
educational processes and results visible and available for public.
3. Examine national platforms for publicity in education. Evaluate them according to the criterias
of friendliness to user; functionality; popularity among target groups.
Example of practical exercise:
Make a profile on EPALE, write an article on the topic of adult education and put it online. Discuss
the advantages of the platform; name the downsides.

8. Techniques and Tools
HOURS: 18 (theory 14; practice 4 (exercise))
Main goals: To present and deepen understanding about the main techniques and tools for information
search, content and learning management. To form the competencies of choosing the right and most
reliable tools for information search and content learning or management.
THEORY
Reliable search engines and their functions. Most popular search engines on the internet (Google,
Yahoo, Bing, etc.) and their functions. Personalization of the search (previous searches, devices,
location, language). Search engine optimisation (SEO) and its functions. The specialized search
engines (BASE, ScienceResearch, SpaceTime3D, Vidipedia, etc.). Smart search on the Internet
(choosing unique terms; specifying the search; excluding results).
Content management systems: WordPress. The aims of content management systems. The functions
of content management systems (content creation; content management; content delivery; content
lifecycle enhancement). Advantages of WordPress (user friendly; large community of users; variety of
plug-ins; wide range selection of templates; relatively secure). Disadvantages of using Wordpress
(open source; too much plug-ins; frequent updates)
Learning management systems: Moodle. The concept of e-learning. The classification of e-learning
environments (learning management systems; learning content management systems; collaborative
learning environment; content management system). The functions of learning management systems
(communication - email, discussion forums, conferences; collaboration - emails, project management;
registration of users; managing content; educational tasks; learning and monitoring). Moodle: main
functions (tasks management; discussions; choices and voting; diary; tests; resources; researches)/
Main features of Moodle (suitable for distant learning and in class; simple graphical user interface;
integrated security measures)
Massive Open Online Courses: Coursera, EdX. The concept and history of Massive Open Online
Courses. The types of Massive Open Online Courses (C-MOOCs and x-MOOCs). Target audiences of
MOOCs (internal students; potential students; parents; alumni; lifelong learners; professionals;
government). The advantages of MOOC (learning community; choosing personal pace of learning; no
distance constraints; peer evaluation; certification). Most popular MOOCs - Coursera and EdX:
comparison (advantages and disadvantages).
PRACTICE
1. Effective search of information on the internet. Given the information by the teacher, find the
information as soon as possible using different search engines. Compare the experiences. Use
the same search engine, but in different languages (e.g. google.lt and google.pt) and spot the
differences.
2. Using different search engines, find the information about the problems minorities face in
different countries in Europe.

3. Make a user account on Wordpress, explore the possibilities of the content management system
and choose the template for the website you would like to have (or the template you find the
most appealing). Explain your choice.
4. Create an account on Moodle. Try some functions of it - search the content; send an email to
the teacher.

EXAMPLE OF PRACTICAL EXERCISE
Using any given search engine, search for the MOOC according to your field of interest. Motivate your
choice of search engine and your choice of the platform for e-learning. Discuss the details of enrolling
the course you found (log in information; the price; start date; deadline; certification).
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Human Resources Management:
research, analysis, planning and implementation
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(hours)
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4
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ACHIEVING CHANGE
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2
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30
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1) INTRODUCTION TO HUMAN RESOURCES MANAGEMENT

HOURS: 8 = theory 6 + practice 4 (exercises)
The main goals: To have the concept Human Resources Management definition and it’s strategic
factors. To be able to understanding the evolution of labour market and what’s happening in the world.
To have an overview of the reason companies did some labour choices..

THEORY
What is Human Resources Management. The definitions of Human Resources Management.
Understanding people management in contemporary organizations (Define the term organizational
behavior and HRM, contrast Theory X and Theory Y assumptions about employees, human vs social
capital in organizations)
How HR functions and techniques help an organzation to perform effectively and assist organizations
to achieve a competitive advantage through the "service people".
Why Human Resources Management. Human Resource Management (HRM) is a relatively new
approach to managing people in any organisation. People are considered the key resource in this
approach. it is concerned with the people dimension in management of an organisation. Since an
organisation is a body of people, their acquisition, development of skills, motivation for higher levels
of attainments, as well as ensuring maintenance of their level of commitment are all significant
activities. These activities fall in the domain of HRM.
Case histories
Amazon
Ryanair

EXAMPLE OF PRACTICAL EXERCISE
Imagine to open a new company that provide services (e.g. Financial Services or what you prefer).
What classical or modern models you’d like to apply and why.

2) SEARCHING TOOLS

HOURS: 14 = theory 12 + practice 2 (exercises)
The main goals: To know the main tools available for searching candidates, instruments for job
analysis, recruiting, interviews, test and questionnaires. At the end of this section participant will be
able to write a plan for recruiting peoples for specific companies.
THEORY
Nowadays there are many companies specialized in recruitment. Even if you decide to ask to this
companies you need to know how it work to improve results in the best way.
We can resume searching activities in 9 steps:
•
•
•
•
•
•
•
•
•

Step 1: Identify Vacancy and Evaluate Need
Step 2: Develop Position Description
Step 3: Develop Recruitment Plan
Step 4: Select Search Committee
Step 5: Post Position and Implement Recruitment Plan
Step 6: Review Applicants and Develop Short List
Step 7: Conduct Interviews
Step 8: Select Hire
Step 9: Finalize Recruitment

EXAMPLE OF PRACTICAL EXERCISE
Imagine a vacancy for your company (e.g. Controller) and write a recruiting plan.

3) SUPPLY AND DEMAND

HOURS: 12 = theory 12 + practice 4 (exercises)
Main goals: To know how to read and understand HR Market (Supply and Demand) and scenatios.
THEORY
The market analysis of supply and demand is one of the most important parts of any business strategy.
Do it right, and you will have a clear idea of the path down which you are headed. A good market
analysis will enable you to lure investors, sidestep pitfalls, and most importantly, attract customers.
If you know what your market ask, you are able to find best people you need to realize it.
PRACTICE
1. Discussing and evaluating market analysis in your city, in your geographical area (e.g. Region)
and nation.
2. Market analysis of costs of jobs in the world and how the home based job is changing it.

EXAMPLE OF PRACTICAL EXERCISE
Chose a traditional job (e.g. Financial work officer) and imagine how it could be turned in a Home
based job.

4) ROLES

HOURS: 14 = theory 12 hours + practice 2 (exercises)
Main goals: To know what is a organizational chart, how to read and create one. Be able to write
activities, instruction and how it can improve internal relationships.
THEORY
Organizational Chart shows the internal structure of an organization or company. The employees and
positions are represented by boxes or other shapes, sometimes including photos, contact information,
email and page links, icons and illustrations. Straight or elbowed lines link the levels together. This
creates a clear visual depiction of the hierarchy and ranks of different people, jobs and departments
that make up the organization.
There are many types of Organizational Charts: Hierarchical, Matrix, Flag and other new models.

PRACTICE
•
•

Discuss the pros and cons of different types of Organizational Chart.
Try to move mansions and activities from a role to another in the same company

EXAMPLE OF PRACTICAL EXERCISE
Try to write different types of Organizational Chart for same company with same roles.

5) INTELLECTUAL CAPITAL
HOURS: 20 = theory 16 + practice 4 (1 exercises and 3 seminars)
Main goals: To know the definition and meaning of Intellectual Capital, performance and tools to
improve it.
THORY
The term “Intellectual Capital” collectively refers to all resources that determine the value of an
organization, and the competitiveness of an enterprise. Understandably, the term “intellectual
capital” from a human resources perspective is not easily translatable into financial terms. For all
other assets of a company, there exist standard criteria for expressing their value. Perhaps, this term
could more appropriately be called a “non-financial asset.” In an article written by Paolo Magrassi
titled “Taxonomy of Intellectual Capital”, 2002, Mr. Magrassi defines human capital as “the
knowledge and competencies residing with the company’s employees” and defines organizational
intellectual capital as “the collective know-how, even beyond the capabilities of individual
employees, that contributes to an organization.”
Although there has been an increasing interest in intellectual capital and an increasing interest in how
it might be managed, there has been little written to succinctly describe and define the concept. This
column is intended to provide an overview of intellectual capital, where it fits into an organization,
what the component elements of it are, and what might be done to manage them.
Intellectual capital can include the skills and knowledge that a company has developed about how to
make its goods and services. It also includes insight about information pertaining to the company’s
history; customers; vendors; processes; stakeholders; and all other information that might have value
for a competitor that, perhaps, is not common knowledge. Intellectual capital is therefore, not only
organizational knowledge, it is also industry knowledge. It is the combination of both cognitive
knowledge and intuitive/experience-related knowledge.

EXAMPLE AND PRACTICAL EXERCISES
Suggest different ways how to mesure and evaluate intellectual capital
SEMINAR
Plan a seminar with an expert in Intellectual Capital

6) COMMUNICATION CHANNELS

HOURS: 16 = theory 12 + 6 (exercises)
Main goals: To know general Rules and tools of Communication Channels inside companies.

THEORY
Effective communication between a company and its employees enables businesses to fully tap into
the unique knowledge, insights, and talents of its people. Often, the benefits stretch beyond pure profit.
More open discussions help build a strong community within a firm, allowing workers to feel confident
and happy, and to outperform expectations at their roles. To develop a corporate culture that is forwardthinking in its approach, thanks to team members who regularly contribute superstar ideas, here’s how
firms can improve internal communications.
Here a short list of ideas to improve internal communication:
1-Integrated video to communicates news and directions
2-Launch (or develop) an Internal Social Network
3-Start an open door policy
4-Set up a Wiki for Sharing and Building a Knowledge Base
5-Plan a system to communicat Up and Across
6-Be clear and transparent with company Goals and Objectives
7-Publish an internal newsletter
8-Use mobile tools

EXAMPLES OF PRACTICAL EXERCISES
1) Suggest at least to way of easy communication inside a company (anonymous or clear)
2) Imagine contents of a House Organ. What kind of information do you think to write inside?
3) Look at the list of idea suggested and try to add your ideas

7) TRAINING AND MOTIVATION

HOURS: 16 = theory 12+ practice 4 (exercises 2)
Main goals: To know how to motivate workers. Have a list of suggestion to improve motivation of
Human Resources and a training plan to realize it.
THEORY
Human resource is one of the most important parts of an organization. Major activities carried out in
the organization are controlled and held by the contribution of human resources. It plays important role
in the development of organization beneficially. Stressed that it has same value and important for any
organization like marketing, finance, production and organization management and cannot be avoided.
The key role of human resource management in any organization is selection and recruitment,
planning, training, development program for its employees and motivation of employees to step for
improvement in the organization. Sharma (2006) stated that the major task for the human resource is
to provide motivated employees to the organization. He further added that motivated employees are
life blood for the organization. Growing numbers of job satisfactions and organization efficiency is the
result of human resource motivation. Maintaining the level of motivation of employees in the
organization is varied from other activities carried out in the organization and depend on the type of
project. Mentioned that work satisfaction and also motivation are considered various in human
resources.
Motivation is the strength of the people to make them able to choose specific work, to stay and work
hard in the given position. The value of motivating employees is significant at all level of any
organization (Kirstein, 2010). This is further explain how an organization motivation is a necessary
part for the human resources, beginning from the organization manager must have knowledge and
factor influence on the motivation of his sub employees to expect from them to perform well in the
organization, goes through the employees to know expectations from their manager in work place end
on the professional of human resources who has priority to motivate employee with well design
learning and training system. Kovach, (1980) found that companies/ organization more like to have
motivated and energetic employees rather than the person with high education but lack of energy.
However, due to the different and difficult faces of human behavior it is not an easy job to motivate
all of them according to the job expectations. Motivation of employees in any organization has a key
role in human resources management where extra salaries/ incentives is the main tools used to motivate
them. Another author Murphy (1981) suggested that based on nature of the job proportional, wages
is the mostly used instrument to motivate the labor in organization.

EXAMPLE OF PRACTICAL EXERCISES
1) Imagine to plan a 2 days vacancy, all together with workers of a company. How can you
plan this 2 days for the best motivation?
2) If you had a Team Building experience, write what you remember about it and if it was
useful for motivation participants.

8) TACTICAL AND STRATEGIC PLANNING

HOURS: 20 = theory 16 + practice 4 (exercise)
Main goals: To learn tactical and strategical planning for not losing control. To know how to have a
long term vision of activities.
THEORY
Tactical Planning is Short range planning that emphasizes the current operations of various parts of
the organization. Short Range is defined as a period of time extending about one year or less in the
future.Managers use tactical planning to outline what the various parts of the organization must do for
the organization to be successful at some point 1year or less into the future. Tactical plans are usually
developed in the areas of production, marketing, personnel, finance and plant facilities.
Basic differences between strategic planning and tactical planning:
1. Since upper managers generally have a better understanding of the organization as a whole than
lower level managers do, upper management generally develops the strategic plans and because
lower level managers generally have better understanding of the day to day organizational
operations, generally the lower level managers develop the tactical plans.
2. Because Strategic Planning emphasizes analyzing the future and tactical planning emphasizes
analysing the everyday functioning of the organization,facts on which to base strategic plans are
usually more difficult to gather than are facts on which to base tactical
plans.
3. Because strategic plans are based primarily on a prediction of the future and tactical plans on known
circumstances that exist within the organization, strategic plans are generally less detailed than
tactical plans.
4. Because strategic planning focuses on the long term and tactical planning on the short term, strategic
plans cover a relatively long period of time whereas tactical plans cover a relatively short period of
time.
Despite their differences, tactical and strategic planning are integrally related. Manager need both
tactical and strategic planning program, and these program must be closely related to be successful.
Tactical planning should focus on what to do in the short term to help the organization achieve the
long term objectives determined by strategic planning.
EXAMPLE OF PRACTICAL EXERCISE
Look at this Strategic Plan Example and try to write one new:
Vision: Improve my overall financial situation by increasing salary
Tier 1 – Strategy Advance career; get a raise
Tier 2 – Objective Get promoted to the next level of management. Meet with supervisor to discuss
my strengths and weaknesses (determine current landscape). Determine what I need to do to move up
on the corporate ladder (training, finding replacement, etc.) Set milestones with manager about
proving I am ready for the next level of responsibility Pursue milestones as set forth by manager
Tier 3 - Actions
Meet with manager to review training and other
milestones and discuss actual promotion

9) IMPLEMENTATION OF THE PROGRAM

HOURS: 16 = theory 12 + practice 4 (exercise)
Main goals: To know how implement the program of Human Resources Management. Participants

will have knowledge and skills of understanding, choosing and integration of the right system.

THEORY
Given today’s new market reality and rapid changes in the business world, companies need to select
and develop high potential talent who can maneuver in a hypercompetitive market and ultimately fill
its top-tier jobs. Organizations can utilize the Human Resource Leadership Development Program as
a tool to attract, develop and retain high potentials to fill the future HR leadership pipeline. However,
this can be controversial and tricky to implement and maintain. The goal of this activity is to provide
useful guidelines for those interested in designing, managing and/or evaluating the effectiveness of
such programs. If carefully designed and managed well, this program of implementation provide an
effective way for organizations to train and develop the HR leadership of tomorrow.
Karina Li Ming Kuok, Bradford S.Bell in their book “Design, Implementation, and Evaluation of HR
Leadership Development Program” suggest four key sections to program design and implementation:

1234-

Selection criteria for program participants
Structure of rotational assignments
Supplementary development opportunities
Program administration responsibilities

EXAMPLE OF PRACTICAL EXERCISE
Imagine to managing an NGO in Helthcare area with 100 people employed and try to write an
implementation program to develop Human Resource Management skills.

10) ACHIEVING CHANGE

HOURS: 12 = theory 10 + practice 2 (exercise)
Main goals: Learn the ability to change models and activities looking at cultural, economical and
global aspects.
THEORY
Human Resources managers who want to undertake major transformation to stay competitive must
work with all HR staff and/or colleague, to gain employee acceptance and support.
Having the right leadership and buy-in from the executive team is critical to unifying the rganization
behind a common strategic direction.
Another key is making sure all managers are equipped to coach their direct reports toward commitment.
One-on-one conversations help individual team members analyze how the change will affect them,
determine their level of commitment and choose how they will act. Questions managers should address
with employees include:
What is changing?
Why is it changing?
How will it affect your area?
How will it affect each individual?

PRACTICES
Look at recent 20 years and make a list of all types of different scenarios you can find in Human
Resources Managements in your city, area (e.g. Region) and country.

EXAMPLE OF PRACTICAL EXERCISE
Try to imagine future new scenario in Human Resources Management (e.g. you can imagine how new
development of Artificial Intelligence could change it).
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Cross-cultural competence
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List of Topics with Relevant Curricula

Topic

Theory

Practice:

(hours)

exercises
+seminars
(hours)

1

Intercultural Competencies in Adult Learning

10

20

Settings
2

Culture: Between Sharing and Dividing

10

20

3

Cultural Diversity Management

20

10

4

Intercultural Dialogue and Human Rights

10

20

5

Cultural Debate on Human Rights

10

20

10

20

70

110

6

Total:

Chapter 1: Intercultural Competencies in Adult Learning Settings

HOURS: 10 + 20 (all interactive, including expert inputs; brainstorming; moderated discussions,
small group interactive exercises, followed by debriefing)
Main goals:
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⚫

Introducing key concepts;

⚫ Placing intercultural competence-building in the adult-learning process.
THEORY
⚫

Needs Assessment: Why are intercultural competencies (ICC) important?

Today, intercultural understanding and intercultural competence are more important than ever
because they make it possible for us to address the root causes of some of the most virulent
problems of today’s societies in the form of misunderstandings across cultural, socio-cultural,
ethnic and other lines: discrimination, racism, hate speech and so on. There is a real urgency –
in many aspects of our lives – for education, which can help citizens live together in our diverse
societies. For this reason we all need to develop intercultural competence. The ability to
understand each other across all types of cultural barriers is a fundamental prerequisite for
making our diverse democratic societies work.
⚫ ICC Aims
⚫ To free people from their own logic and cultural idioms in order to engage with others an
listen to their ideas, which may involve belonging to one or more cultural systems,
particularly if they are not valued or recognized in a given sociopolitical context.
⚫ To develop intercultural sensitivity, and awareness, learning to look at, analyse, and resolve
problems from the perspective of cultural differences.
⚫ To cultivate intercultural attitudes, which include being tolerant, respectful, curious, and
empathetic towards other cultures.
⚫ To acquire cultural knowledge, both culture general and culture specific, paying special
attention to the invisible cultural elements, which are like the hidden part of an iceberg.
Intercultural Competencies: Tools for Constructive Cultural Diversity Management
✓ Both globally and in Europe, the potential for conflict inherent in cultural diversity is
growing.
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✓ In the coming years, the ethnic, religious and cultural heterogeneity of our societies will
increase, as will contacts between people of differing cultural values and norms.
✓ “Thus, the ability to deal constructively on an interpersonal level with cultural diversity and
a multitude of attitudes, values, norms, belief systems and ways of life will not only remain
a key qualification required of business executives working in international settings; it will
also be required generally of each individual as a key factor for contributing to social
cohesion and reducing exclusion so that cultural diversity can be experienced positively. “

Intercultural Learning (ICL) - introduction. Intercultural Literacy, Intercultural
Fluency and Intercultural Intelligence.
The term “intercultural competence” emerged long ago at the onset of these processes, a
concept whose meaning and implications have undergone continual elaboration and refinement
as a result of scientific investigation and practical experience.”
⚫ ICL is based on the assumption that the fear of the foreign is not a natural destiny and that
cultural development has always been a result of an encounter of different cultures.
⚫ The prefix “inter” suggests that this fear and the historical barriers can be overcome. It also
suggests a relationship and exchange between cultures.
⚫ ICL is based on the readiness to make the encounter with other cultures productive; to gain
greater awareness of one’s own culture; to be able to relativize one’s own culture and
explore new ways of coexistence and cooperation with other cultures.

Intercultural Fluency
⚫ Debating the value of Intercultural Fluency, a British Council report points out that
“intercultural skills are now some of the most highly valued skills amongst employers
globally. In employers in nine countries ranked intercultural skills, such as demonstrating
respect for others and effectively working in diverse teams, even more highly than technical
skills in terms of importance to their business.

Intercultural Intelligence (ICI)
ICI is a term that is used for the capability to function effectively in culturally diverse settings
and consists of different dimensions (metacognitive, cognitive, motivational and behavioral),
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which are correlated to effectiveness in global environment: cultural judgement and decision
making, cultural adaptation and task performance in culturally diverse settings.

Introducing ICC via the 3H-approach (Head-Hand-Heart) in adult learning.
⚫ Head: cognitive
understanding,

critical

thinking; learning through
readings, lecture, discussion,
etc.
⚫ Hand: psychomotor,
practice, learning by doing,
getting a feel for how things
actually work
⚫ Heart: affective/emotive,
caring about the results,
valuing the outcome, feeling
that the process and goals are
important, experiencing a personal connection
⚫ 3H-approach: holistic teaching approach, based on active engagement of learners’ heads to
produce knowledge, followed by integrating the learned into practice and developing
certain attitudes towards the learning process as to something that learners find truly
important and they care about it.

Conceptualizations of Intercultural Competencies
⚫ There is consensus that intercultural competence refers to an individual’s ability to function
effectively across cultures and engage with them effectively (Whaley & Davis 2007).
⚫ Hammer et al. (2003) defined intercultural competence as “the ability to think and act in
interculturally appropriate ways.”
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⚫ Similarly, Johnson et al. (2006) defined intercultural competence as “an individual’s
effectiveness in drawing upon a set of knowledge, skills, and personal attributes in order to
work successfully with people from different national cultural backgrounds at home or
abroad.
⚫ Deardorff, (2006) defines ICC as “the ability to interact effectively and appropriately in
intercultural situations, abased on specific attitudes, intercultural knowledge, skills and
reflection”

The ICC Learning Spiral

Approaches to Gaining ICC. ICC Dimensions.
⚫

The culture-specific approach gives information about individual cultures - usually a
business/marketing model.

⚫ The culture-general approach starts with an understanding and awareness of cultural issues
before culture-specific information is given. This is an educational approach which reduces
the chance of stereotyping and encourages a principled approach.
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Stages of ICC-building.
⚫ Unconscious incompetence (e.g. foisting a
⚫ handshake on a devout Muslim of the opposite sex)
⚫ Conscious incompetence (e.g. insisting a
⚫ newcomer follow your rules because he decided to come here)
⚫ Conscious competence (e.g. self-conscious
⚫ attempt to modify behavior)
⚫ Unconscious competence (mindful and reflective adaptations of situation to accommodate
diversity)

PRACTICE
•

Practice in this case is a life-long learning experience.

Intercultural competence is a lifelong learning process; there is no pinnacle in which one become
competent in intercultural relations.

EXAMPLES OF THE ACTIVITIES:
•

Open to a wide range of learning by doing experience in intercultural environment. Any
kind of interpersonal contact and communication in multicultural setting is a practical
experience in intercultural learning – from experiencing other cuisine to learning another
language, getting exposed to other culture`s artistic artefacts, ect. What is essential here is
to take a step back from any generalization and oppose group stereotypes to interpersonal
relations.

2. Culture: Between Sharing and Dividing
HOURS:
30 (all interactive, including expert inputs; brainstorming; moderated discussions, small group
interactive exercises, followed by debriefing)

Main goals:
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•

To understand the concept of culture as a dynamic entity with shared meaning – in relation
to the concept of intercultural competences;

•

To link cultural stereotyping to discrimination and human rights violations.

THEORY
⚫ The Iceberg Model of Culture and Cultural (Self)Awareness

Culture – an Attempt for Definition. Culture as Shared Meaning. Dynamic Aspect of
Culture
⚫ “It`s not important what culture IS but what culture DOES””
⚫ “Culture is a Verb”
⚫ Defining culture through sharing: Culture = Shared Meaning
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⚫ Culture is an ACIVE PROCESS OF MEANING MAKING, it contests over definitions,
even over its own definition.
⚫ “Shared meaning” informs values, beliefs, standards, language, thinking patterns,
behavioral norms, communications styles, etc.
⚫ Culture guides the decisions and actions of individuals and groups over time.
⚫ Cultures are always changing but the change is not always obvious except in hindsight.
⚫ Culture as a group phenomenon of sharing develops further and changes according to
changes in society.
⚫ Culture as the property of the individual is open to further development depending on
knowledge and experience.
Culture-Based Stereotypes and Prejudices: Ethnocentrism, Xenophobia. Racism – a Case
Study. Genocide and Ethnic Cleaning
⚫ When someone has an opinion on another person based on which culture they belong to,
where they're coming from, or the language they speak - without considering the
individual qualities of the person.
⚫ Stereotyped individuals are not seen for who they are and for what they can contribute,
therefore they often tend to get marginalized and excluded from a majority culture,
different than their own.
⚫ Stereotypes are very stable and difficult to change. Even when we are confronted with
instances that contradict stereotypes, we tend to assume that this is just a special case.
⚫ We develop stereotypes when we are unable or unwilling to obtain all of the information
we would need to make fair judgments about people or situations.
⚫ In the absence of the “total picture,” stereotypes in many cases allow us to “fill in the
blanks.”
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⚫ Our society often innocently creates and perpetuates stereotypes, but these stereotypes lead
to unfair discrimination and violence when the stereotype is unfavorable.

“In The Name of Culture” - Paths to Division, Discrimination and Human Rights Abuses
⚫ While a stereotype is a belief about a certain group of people, a prejudice is a feeling
about a person based on their membership in a group.
⚫ Stereotyping often results from, and leads to, prejudice and bigotry.
⚫ Prejudice can be spread by the use of propaganda and inflamed by demagogues.
⚫ Unchecked prejudice and bigotry leads to discrimination, violence, and, in extreme cases,
genocide.
⚫ Language, particularly slang, is often used to dehumanize members of certain groups of
people, and this dehumanization is a precursor of discrimination, isolation, and violence.
⚫ The general principle of equality and non-discrimination is a fundamental element of
international human rights law.
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⚫ The concept of the right to freedom from discrimination is to the concept of human rights,
as human rights are the rights of all humans.
⚫ The Universal Declaration of Human Rights (UDHR), adopted in 1948 states: "All human
beings are born free and equal in dignity and rights. They are endowed with reason and
conscience and should act towards one another in a spirit of brotherhood”.
PRACTICE
All kind of participatory interactive activities, such as simulations and role plays in which
participants could go into someone else’s shoes and experience the world through the lenses of
another culture. A wide range of exercises is available in the Council of Europe’s Manual on
Human

Rights

Education

for

and

with

young

people

COMPASS.

https://www.coe.int/en/web/compass

EXAMPLES OF THE ACTIVITIES:
•

Constructing the Elements of the Iceberg of Culture
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3. Cultural Diversity Management

HOURS: 30 (theory 20; practice 10)

Main Goals:
•

To raise awareness and understanding of the contemporary dimensions of various
cultural diversity management theories in Europe.

THEORY
Cultural Diversity
⚫ Diversity is not limited to aspects of culture, ethnic origin, language or religion.
⚫ Neither is it restricted to faraway places and cultures, which is a reductionist, but
unfortunately rather common, view in today’s published discourse.
⚫ Diversity is the very substance of both nature and culture. It is an inherent attribute of life,
which the new generations must maintain and improve.
⚫ UNESCO points out that the defense of cultural diversity is an ethical imperative,
inseparable from respect for human dignity. It implies a commitment to human
rights and fundamental freedoms, in particular the rights of persons belonging to
vulnerable groups and communities.
Cultural Theory of Otherness: Cultural Hierarchies and Power Relationships
⚫ Diversity refers to the observation of variation within a larger group that shares a common
basis. It implies neighborhood, openness, acceptance and inclusion.
⚫ Othering presupposes comparison with an emphasis on difference, and refers to
oppositeness.
⚫ A community emphasis on otherness may lead to demarcation and prejudice (the
appreciation or depreciation of subgroups) as well as the emergence of prejudice,
discrimination and exclusion.
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⚫ Monoculturalism – contemporary dimensions of populism - “The Dream of a Lost
Paradise” and “Make … Great Again”
⚫ Multiculturalism, Interculturalism and Cross-culturalism Compared
⚫ Inter-culturalism as a Vision of UNESCO, CoE and EU.
Conceptualizing the Othering
⚫ Zygmunt Bauman writes that the notion of othering is central to the way in which societies
establish identity categories. Woman is the other of man, animal is the other of human,
stranger is the other of native, abnormality the other of norm, deviation the other of lawabiding, illness the other of health, insanity the other of reason, lay public the other of the
expert, foreigner the other of state subject, enemy the other of friend (Bauman 1991: 8).
⚫ The term Othering describes the reductive action of labelling a person as someone who
belongs to a subordinate social category defined as the Other.
⚫

The practice of Othering is the exclusion of persons who do not fit the norm of the social
group, which is a version of the Self

⚫ Othering can be seen as an articulation of diversity as well as a definition of differences.
⚫ Othering is constitutively and inexorably linked with Sameness and Self – no
conceptualization of the Other (“Them”) is possible without a conceptualization of Same
and Self (“Us”).
⚫ The connotations are overly positive only for “Us”, the ingroup, and overly negative for
“Them”, the outsiders: we are civilized, they are savages. “
⚫ Dichotomies of othering are set up as being natural and so often times in everyday life
they are taken for granted and presumed to be natural.
⚫ But social identities are not natural – they represent an established social order – a
hierarchy where certain groups are established as being superior to other groups.
⚫ Individuals have the choice (or agency) to create their identities according to their own
beliefs about the world.
⚫ Yet the negotiation of identity equally depends upon the negotiation of power
relationships.
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Andrew Okolie about Cultural Hierarchisation
⚫ Social identities are relational; groups typically define themselves in relation to others.
This is because identity has little meaning without the “other”.
⚫ So, by defining itself a group defines others. Identity is rarely claimed or assigned for its
own sake.
⚫ These definitions of self and others have purposes and consequences. They are tied to
rewards and punishment, which may be material or symbolic.
⚫ There is usually an expectation of gain or loss as a consequence of identity claims. This is
why identities are contested.
⚫ Power is implicated here, and because groups do not have equal powers to define
both self and the other, the consequences reflect these power differentials. Often notions
of superiority and inferiority are embedded in particular identities (Okolie, 2003).
Multiculturalism, Interculturalism and Crossculturalism Compared
⚫ What is the difference between multicultural, cross-cultural, and intercultural?
⚫ While they all might be under the same roof, they describe entirely different rooms.
⚫ The differences in the meanings have to do with the perspectives we take
when interacting with people from other cultures.
PRACTICE

1. Simulation activities that enroll participants in intercultural experiences from a very
personal perspective.
2. Brainstorming on reasoning intercultural experiences from personal perspective towards
overcoming collective stereotypes.

EXAMPLES OF THE ACTIVITIES:
•

Take a Step Forward, an activity from the Council of Europe’s Manual on Human
Rights

Education

for

and

with

young

people

COMPASS.

https://www.coe.int/en/web/compass.
•

Link to activity could be found here: www.eycb.coe.int/compass/en/pdf/2_38.pdf
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4. Intercultural Dialogue and Human Rights

HOURS: 30 (theory 10 hours; practice 20 hours)

Main goals:
⚫ To understand the role of political instrumentalization of the “Civilizational Clash”
theories.
⚫ To develop critical thinking to Intercultural conflicts and tensions and opened dialogical
perspective of understanding cultural diversity.

THEORY
Critical approach to Huntington's “The Clash of Civilizations”
⚫ What was The Clash of Civilizations about?
⚫ The Clash of Civilizations is a hypothesis that people's cultural and religious identities
will be the primary source of conflict in the post-Cold War world.
⚫ American political scientist Samuel P. Huntington argued that future wars would be
fought not between countries, but between cultures, and that Islamic extremism would
become the biggest threat to world peace.
⚫ Huntington believes that while the age of ideology had ended, the world had only reverted
to a normal state of affairs characterized by cultural conflict.
⚫ In his thesis, he argues that the primary axis of conflict in the future will be along cultural
lines.
⚫ He posits that the concept of different civilizations, as the highest rank of cultural identity,
will become increasingly useful in analyzing the potential for conflict.
⚫ “Civilizations are differentiated from each other by history, language, culture, tradition
and religion.
⚫ The world is becoming a smaller place, where interactions are increasing, intensifying
"civilization consciousness" and the awareness of differences between civilizations and
commonalities within civilizations.
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⚫ Due to economic modernization and social change, people are separated from
longstanding local identities. Instead, religion has replaced this gap, which provides a
basis for identity and commitment that transcends national boundaries and unites
civilizations.
⚫ The growth of civilization-consciousness is enhanced by the dual role of the West, whoat the peak of its power - confronts non-Western countries that increasingly have the
desire, the will and the resources to shape the world in non-Western ways.
⚫ Cultural characteristics and differences are less mutable and hence less easily
compromised and resolved than political and economic ones.
⚫ Economic regionalism is increasing. “
Critique
⚫ Huntington has fallen under the stern critique of various academic writers, who have
either empirically, historically, logically, or ideologically challenged his claims (Fox,
2005; Mungiu Pippidi & Mindruta, 2002; Henderson & Tucker, 2001; Russett, Oneal, &
Cox, 2000; Harvey, 2000)
⚫ The theory has been widely criticized for oversimplifying the concept of culture; for
generalizing and profaning regional cultures and for seeking for a black and white popular
picture of the cultural diversity that is easy to sell.
⚫ Epistemological critique: condemns the clash of civilizations thesis on grounds of its
realist, orientalist and elitist outlook.
⚫ Methodological critique: attacks its monolithic, inconsistent and reductionist/essentialist
attitude.
⚫ Ethical critique: denounces the clash of civilizations theory for being a purposeful thesis
that fuels enemy discourse and, in the process, becomes a self-fulfilling prophecy.
⚫ With a vague notion of something Huntington called ‘civilization identity’ and the
interaction among seven or eight major ‘civilizations’ of which the conflict between two
of them, ‘Islam’ and ‘the West’: the point got the lion’s share of public attention, this way
fueling Islamophobic ideas and ideologies.
⚫ The most controversial statement came when Huntington demonized Islam by suggesting
a linkage between Islam and violence.
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Dialogue between Civilizations (Intercultural Dialogue)
⚫ The concept of dialogue among civilizations was originally coined by Austrian
philosopher Hans Köchler in an essay on cultural identity (1972).
⚫ In 2001, the reformist Iranian president Mohammad Khatami introduced the concept at
the global level. At his initiative, the "dialogue among civilizations" was the basis for UN'
resolution to name the year 2001 as the Year of Dialogue among Civilizations.
⚫ ICD ensures that differences of values are acknowledged but also bridged;
⚫ That respect for the individual and individual dignity can be preserved without undermining
collective goods and goals;
⚫ That societies and nations can work effectively and justly with others that seem very
different from themselves
⚫ In 2008, the Council of Europe published its White Paper on Intercultural Dialogue in
order to offer guidance to decision makers in politics, administration and education, as well
as representatives of the media, non-governmental organisations, religious communities,
youth organisations and other social partners.
⚫ “The White Paper on Intercultural Dialogue – Living together as equals with dignity”
Intercultural Dialogue, Human Rights and Democracy
⚫ Drawing upon its longstanding experience on respect for cultural diversity, intercultural
dialogue and international understanding, celebrating unity in diversity, UNESCO works
towards the promotion of intercultural competences based on the principles and values
of human rights.” UNESCO: Cultural diversity, intercultural dialogue and human rights:
Approaches and tools for building pluralistic and inclusive societies
Education for Intercultural Dialogue and Human Rights
⚫ The final aim of intercultural dialogue is to work together in order to share the common
goods Bekemans 2007; Mascia 2007; Papisca 2007a; Xuereb 2007).
⚫ The challenge is to provide true opportunities to all those living in a given society, not
only in order to know and tolerate each other, but, above all, to do things together in the
same socio-political community.
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⚫ The reciprocal knowledge obtained through dialogue is essential to identify what to do
together, how to do it and to share responsibility about it, in other words, to identify the
foundations of a feeling of common belonging among people living in the same
community.
⚫ Cultural diversity can only thrive in an environment that safeguards fundamental
freedoms and human rights.
⚫ No one may invoke cultural diversity as an excuse to infringe on human rights guaranteed
by international law or limit their scope, nor should cultural diversity be taken to support
segregation and harmful traditional practices which, in the name of culture, seek to
sanctify differences that run counter to the universality, indivisibility and interdependence
of human rights. Statement by a group of United Nations experts* on the World Day for
Cultural Diversity for Dialogue and Development, 21 May 2010
⚫ Educators at all levels play an essential role in fostering Intercultural Dialogue and in
preparing future generations for dialogue.
⚫ Through their commitment and by practising with their pupils and students what they
teach, educators serve as important role models.
⚫ Teacher-training curricula needs to teach educational strategies and working methods to
prepare teachers to manage the new situations arising from diversity, discrimination,
racism, xenophobia, sexism and marginalisation and to resolve conflicts peacefully, as
well as to foster a global approach to institutional life on the basis of democracy and
human rights and create a community of students, taking account of individual unspoken
assumptions, school atmosphere and informal aspects of education.”
⚫

Having adequate knowledge about one’s cultural environment, receptive attitudes
encouraging exchange, and specific skills so as to mobilize both knowledge and attitudes
when interacting with diverse others is an indispensable requirement for an open and
respectful exchange of views.

⚫ Intercultural competences empower the participating groups and individuals and enable
them to interact with cultural others with a view to bridging differences, diffusing
conflicts and setting the foundations of peaceful coexistence.
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PRACTICE
⚫ Critical moderated discussion of Huntington's “The Clash of Civilizations” in relation to
Islamophobia in particular and Xenophobia in general.
⚫ Create different role plays on intercultural dialogue – distinguishing dialogical from
monological approaches
⚫ Examine the interrelatedness between Intercultural Dialogue, Human Rights and
Democracy via chosen by the tutor simulation activities, involving participants in critical
thinking towards establish a connection.
⚫ Give practical examples on Education for Intercultural Dialogue and Human Rights.

EXAMPLES OF THE ACTIVITIES:

Using different activities from the Manuals:
⚫

DEVELOPING INTERCULTURAL COMPETENCIES USING ACTIVITIES WITH
DIFFERENT MEDIA, Iuliana Marchis, Liliana Ciascai, Joaquim Saial

⚫ Corbett, John. Intercultural Language Activities Cambridge, Handbooks for Teachers.
Cambridge: CUP, 2010.
⚫ https://learning.educatetogether.ie/mod/resource/view.php?id=7752
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5. Cultural Debate on Human Rights

HOURS: 30 (theory 10; practice 20)

Main goals:
⚫ To understand Cultural Relativism and Human Rights Universalism as concepts.
⚫ To learn about the conflict dynamics and forming a critical approach to it.

THEORY
Universal Human Rights.
⚫ The conflict between Universal human right doctrine and cultural relativism is found from
the very beginning of adoption of UDHR in 1948.
⚫ The UN general assembly (1948) proclaims the Universal declaration of Human Rights as,
“a common standard of achievement for all peoples and all nations”
⚫ Human rights must be considered core rights to which every human being is entitled by
virtue of being human. In the main part they are-or should be-common to all cultures and
societies and the denial of any of these by any reason of cultural relativism is surely
indefensible.
Universialist vs Cultural Relativist Approach to Human Rights
⚫ The dilemma of international protection of human rights is the ideological conflict of
Universalism and Cultural Relativism.
⚫ The concept of Universalism holds that each human being possesses certain inalienable
rights simply because he or she is a human, regardless the national background, religious
or political views, gander or age: “the international human rights like rights to equal
protection, physical security, free speech, freedom of religion and free association are and
must be the same everywhere."
⚫ Cultural Relativism – Concept and Main points.
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⚫ In spite of the fact that UDHR was not based on any particular ideology but on comprise
and practice, taking its basis on the dignity of the human person, that rights are inherent,
the universality of the document has been criticised by some, not least by members of the
American Anthropological Association (AAA).
⚫ They argued that by claiming human rights are universal, we ignore and undermine the
cultural differences that exist between societies in different parts of the world.
⚫ Universalism refers to the notion that human rights are universal and should apply to every
human being, regardless of their culture.
⚫ This means that there are certain fundamental rights that should not be subject to been
violated by any government.
⚫ Both western and non-western ideologies agree on the dignity of human person. No
arguments should therefore emanate as regards to genocide, rape, torture, arbitrary
detention, right to participate in government.
⚫ Equality and limitations on government powers or interference with the individual, these
are fundamentally applicable to all human and therefore universal.
⚫ The principle of regarding the beliefs, values, and practices of a culture from the
viewpoint of that culture itself.
⚫ Originating in the work of Franz Boas in the early 20th century, cultural relativism has
greatly influenced social sciences such as anthropology.
⚫ The assertion that human values, far from being universal, vary a great deal according to
different cultural perspectives. https://www.youtube.com/watch?v=uxzMtjjUjGY
⚫ Cultural relativism is a doctrine that holds that cultural variations are exempt from
legitimate criticism by outsiders, a doctrine that is strongly supported by notions of
communal autonomy and self-determination.
⚫ Examples: human sacrifices; violence against children and women, slavery, ect.
“legitimized” by cultural norms and traditions.
⚫ Cultural relativists view universal rights as insensitive to cultural differences and an
instrument of oppression itself.
⚫ Human rights are argued to have developed from Western culture and thus they are
inappropriate in application to other cultures (Langlois, 2009).
⚫ Cultural relativists argue that Universalism, in its attempt to extend a Western ideal to the
rest of the world, is a form of cultural imperialism.
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⚫ Cultural relativists object and argue that human rights are culturally dependent, and that
no moral principles can be made to apply to all cultures.
⚫ The theory of Cultural relativism leads to the idea, that the main social unit is community,
not individual, this way undermining individual human rights.
⚫ Thus sometimes in the name of cultural relativism regimes try to suppress individual or
group right threatening human security in individual as well as community and group
level.
Cultural Relativism and Protection of Traditions. The Theory of Maryam Namazie
⚫ Namazie argues that while the basis of the cultural relativist debate opposes the imposition
of “Western" views onto "non-Westerners“, the opponents of the “Western Human Rights”
don’t mind using the Western phones, cars and technology and don’t denounce them as
incompatible with their traditions.
⚫ She sais that these countries are using the claim to cultural relativism as an excuse to get
away with various human rights violations.
⚫ Relativists using "the imposition of Western culture" as an excuse does not hold water as
these same countries still use “Western" ideas in different aspects of their lives.
⚫ The perception of cultural relativism is that people's rights depend on their nationality,
culture, and religion.
⚫ Therefore according to relativist, the rights of people in Nigeria are different from those in
China or anywhere in the world.
⚫ Namazie gives the following examples to demonstrate the absurdity of these cultural
relativist claims;
⚫ An 18-year-old woman was burnt to death by her father after having refused to marry the
man he had chosen, in Germany. The courts gave her father a reduced sentence, saying he
was practicing his culture and religion.
⚫ In Iran, women and girls are forcibly veiled under the threat of imprisonment and lashes,
and cultural relativists say that it is their religion and must be respected.
⚫ In Holland, the Ministry of Foreign Affairs states that Iran's prisons are ''satisfactory" for
third world standards'', allowing the forcible return of asylum seekers.
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⚫ “Struggling for universal human rights means condemning and disrespecting reactionary
beliefs.
⚫ The struggle against dominant reactionary ideas is a struggle against the ideas of the ruling
class.
⚫ After all, the ruling class must justify the barbarism of capitalism. It must make the
intolerable seem tolerable and natural. It must create differences to facilitate profit. Cultural
relativism serves that purpose.
⚫ The idea of difference has always been the fundamental principle of a racist agenda. The
defeat of Nazism and its biological theory of difference largely discredited racial
superiority. The racism behind it, however, found another more acceptable form of
expression for this era. Instead of expression in racial terms, difference is now portrayed in
cultural terms.
⚫ Cultural relativism is this era's fascism.
⚫ Cultural relativists are defenders of this era's holocausts. … (continued)”
⚫ “The demand of cultural relativists for 'sensitivity' and 'responsibility' are savvy attempts at
actually restricting expression on and opposition to religion and culture and its adverse
effects on people's lives. After all, cultural relativism is brisk business for the many selfappointed cultural and religious 'leaders' working hand in hand with the state. ”
⚫ “In an era of unprecedented barbarity we must defend the universal rights of human beings
who daily hope for freedom and equality. Though a better life is only possible when this
world is turned right side up, anyone who respects humanity must immediately struggle for
the abolition of all backward and reactionary beliefs which are incompatible with human
freedom and progress and a secular and modern society for all.” Speech given at a forum
on women's rights, November 28, 1998, Toronto, Canada
Human Rights ‘Compatibility with Cultural Diversity and Tradition
⚫ Every culture can pursue its own vision of a good life, as long as it doesn’t impinge on the
rights of the individuals who exist within that culture.
⚫ Even countries where one might expect a cultural clash between the “Western” rights
outlined in the UDHR and local traditions are not as common as one might expect.
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⚫ Three quarters of all world states have endorsed the UDHR with a ratification rate of 88%
and it has also been argued that a progressive interpretation of Sharia law can be
compatible with universal human rights.
Cultural Relativism is not an Answer to Human Rights Concerns
⚫ While there is a great diversity of cultures and traditions, there are fundamental doctrines
that should be made universal.
⚫ Traditional clothes, food, music, art and language diversity should be celebrated and
cultures should be allowed the freedom to practice them.
⚫ However, harmful traditional cultural practices such as slavery, sexism, female genital
mutilation, and infanticide, among other human rights violations must be held up to
universal standards.
⚫ Universal human rights should prevail and protect all humans, regardless of their culture
and traditions.
⚫ The Universal Human Right Doctrine does not have to be abandoned on the grounds of
cultural diversity.
⚫ To promote human security the way forward is to work on a better and more impartial
implementation of human right doctrine rather than leaving it to governments to judge
which culture is worth protecting and which elements of a culture can be legitimately
oppressed.
Conclusion
“In an age of globalization, technological advancement and rapid information flow, cultural
differences will tend gradually to lose their significance. Human rights can emerge as a
replacement culture, vital to the struggle for social justice and for the furtherance of human
dignity.
Human rights should be recognized as a powerful mechanism for liberating humanity from the
tyranny of poverty, and for dispelling distrust between societies and cultures across the
international stage.
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The world is in crisis resulting from environmental degradation, global warming, and terrorism.
The norms of human rights, as a set of common values of common humanity, should be at the
forefront in the bid to counteract the consequences of this crisis and to establish a just society.”
Human Rights Debate: Universalism Versus Relativism – OpEd By Dr Gyan Basnet and
Mansoor Hassan Albalooshi

PRACTICE
1. Read

and

analyze

the

Abbreviated

Version

of

the

UDHR:

www.cisv.org/EasySiteWeb/GatewayLink.aspx?alId=141260

2. Organize a simulative pro and con debate on Cultural relativist arguments, based on
violence against women or child labour. .

Examples of the Activities:
⚫ Cultural Relativism: Debate Activity - https://study.com/academy/lesson/culturalrelativism-activities.html

26 | M o d u l e 4 O u t o l n e a n d M a t e r i a l s , M B M T D C e n t e r , L i v e r p o o l

6. Intercultural Sensitivity and ICC. Managing Differences and Resolving Conflicts

HOURS: 30 (theory 10; practice 20)
Main goals:
⚫ To understand ICL as a process.
⚫ To link Cultural Sensitivity with Intercultural Communication.
⚫ To reflect and understand own communication and conflict management styles.
THEORY
Milton J. Bennett’s Developmental Model of Intercultural Sensitivity
⚫

The Developmental Model of Intercultural Sensitivity (DMIS) was created by Dr. Milton
Bennett (1986, 1993, 2004, 2013) is “a framework for analyzing the potential response to
cultural difference”

⚫ The DMIS is grounded theory; it is based on observations he made in both academic and
corporate settings about how people become more competent intercultural
communicators.
⚫ Using concepts from constructivist psychology and communication theory, he organized
these observations into positions along a continuum of increasing sensitivity to cultural
difference.
⚫ More information about the DMIS: http://www.idrinstitute.org/page.asp?menu1=15
⚫ Underlying assumption: “…as one’s experience of cultural difference becomes more
complex and sophisticated, one’s competence in intercultural relations increases.”
➢ Denial
➢ Defense
➢ Minimization
➢ Acceptance
➢ Adaptation
➢ Integration
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⚫ “Differentiation”, or how one develops the ability to recognize and live with difference.
⚫ “Differentiation” then refers to two phenomena:
–

first, that people view one and the same thing in a variety of ways, and

–

second, that “cultures differ from one another in the way that they maintain patterns
of differentiation, or worldviews”. This second aspect refers to the fact that in
Bennett’s view, cultures offer ways on how to interpret reality, how one should
perceive the world around us.

⚫ This interpretation of reality, or worldview, is different from one culture to the other.
⚫ Developing intercultural sensitivity then means in essence to learn to recognize and deal
with, the fundamental difference between cultures in perceiving the world.
Process-oriented Skills in Intercultural Learning. Conceptual and Operational

Framework on Intercultural Competences – UNESCO
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⚫ Drawing upon their conceptual convergence, UNESCO is working to enrich the content of
intercultural competences with the principles and values of human rights.
⚫ The document is aimed to mainstream the use of human rights-infused intercultural
competences in various fields of policymaking.
⚫ It explores the meaning of key concepts for the definition of intercultural competences
(some already widely accepted, like cultural diversity, cultural identity, intercultural
dialogue, and universality, others less frequently used, like intercultural literacy, reflexivity,
semantic availability and resilience).
⚫ It further proposes a five-step plan for operationalizing intercultural competences, such as
respect, self-awareness, adaptation, relationship-building and cultural humility, are
regarded as the basic minimum requirements for holding intercultural dialogue.
Hall`s Model of Intercultural Communication. High and Low Context Cultures. Tips for
Communicators.
⚫ As an academic field of study and research it has been popular since 1950s.
⚫ The term ‘intercultural communication’ was first used when the American anthropologists
Edward T. Hall, Ruth and John Useem began to explore how people from different
cultures can successfully communicate.
⚫ The cultural focus on intercultural communication relates to the theories of learning with
sociocultural views of Lev Vygotsky. Vygotsky's view that learning is more than "a
cognitive function" and that "cognition itself is cultural, that learning and intelligence
were both specific to a given culture“.
Intercultural Communication Studies are closely linked with a wide range of other disciplines
such as:
⚫ Cultural anthropology
⚫ Psychology
⚫ Social psychology
⚫ Sociology
⚫ Linguistics and semiotics
⚫ Cultural studies
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⚫ Media studies
⚫ Rhetoric
Managing Differences and Resolving Conflicts in Adult Learning Settings
⚫ Barriers to Intercutural Communication
Anxiety or stress
Cultural shock
Assuming similarities instead of differences
Ethnocentrism
Stereotypes and prejudices
Nonverbal misinterpretations
Language differences
⚫ Benefits of Intercultural Communication
willingness to accept differences;
personal growth through increased tolerance;
dialogue;
cooperation;
developing a positive attitude towards otherness;
increased international, national, and local cultural, educational and business
exchange.
⚫ Ensuring Successful Intercultural Communication
A common language or communication system
Knowledge about other cultures
Putting the own culture in the context of the world cultures
Eliminating prejudices and accepting cultural diversity: avoiding classifying world
cultures in two categories: major and minor
Ability to empathise: putting oneself in someone else’s shoes to minimise negative
emotions and feel what the others feel emotions play a crucial role in communication)
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Dialogical attitude of all communicators
Achieving balanced interaction: leaving out any tendency of victimisation or
paternalism.
⚫ Low Context and High Context Cultures
Edward T. Hall, a respected anthropologist and intercultural researcher with a PhD
from Columbia
University, USA, is
often recognized as
one of the founding
fathers of
intercultural
communication.
Hall developed a
number of
intercultural concepts
which have become
integral to any intercultural training discussion about cultural differences.
His concepts include
proxemics,
monochronic and
polychronic, and high
context and low
context.
“High-context

and

Low-context
communication refers
to the degree to which
speakers

rely

on

factors other than explicit speech to convey their message”
LeBaron, 2003
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-

“Communication varies according to its degree of field dependence, and that it can be
classified into two

general

categories

=

High-context

and

Low-context”

- Hall, 1971
Tips for Low-context Communicators Interacting with High-context Communicators

Managing Differences and Resolving Conflicts in Adult Learning Settings
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⚫ Surveys effective approaches to common learning-related situations that may result in
conflicts.
⚫ Topics include:
–

understanding differences;

–

managing learning relationships;

–

controlling the learning situation;

–

developing

positive

relationships

among

co-learners

and

learners

and

teachers/trainers;
–

addressing negative patterns of behavior, systems and processes to address
complaints;

–

problem solving in conflicts, mediating differences of opinion and supervision.

Thomas-Kilmann Conflict Mode Instrument

Conflict Management in Adult Education. Conclusion.
⚫ Conflict happens. How the educators will respond to and resolve conflict will limit or
enable their success.
⚫ There are tools to understand conflict, learn own conflict patterns. Those tools empower
the educators to make more effective choices when they are finding or facing conflict.
⚫ By embracing intercultural conflicts as a part of everyday learning process, the educators
can make the most of each situation and use it as a learning opportunity or a leadership
opportunity.
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⚫ Educators can use intercultural conflicts as an opportunity to transform the situation into an
intercultural dialogue.
PRACTICE
⚫ Create an activity on low and high context cultures by using the Tips for Low-context
Communicators Interacting with High-context Communicators.
⚫ Use the Thomas-Kilmann Conflict Mode Instrument in order to rehearse a conflict situation
and excercise solving it, using the Model Instrument.
⚫ Another possible activity is based on discussion on personal communication styles in
intercultural settings, following an initial testing of the communication styles in the group
of learners.

Examples of the Activities:
⚫ Training Exercise called “Use your RADAR” from the Intercultural Training Exercise
Pack, page 47 and 48. It`s very important to use the RADAR Activity Sheet, as prepared in
the

exercise.

http://www.culturewise.net/wp-content/uploads/2013/05/Cultural-awareness-

training-exercise-pack.pdf
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