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Chapter 1: Intercultural Competencies in Adult Learning Settings

HOURS: 10 (all interactive, including expert inputs; brainstorming; moderated discussions,
small group interactive exercises, followed by debriefing)
Main goals:
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Introducing key concepts;

 Placing intercultural competence-building in the adult-learning process.
THEORY


Needs Assessment: Why are intercultural competencies (ICC) important?

Today, intercultural understanding and intercultural competence are more important than ever
because they make it possible for us to address the root causes of some of the most virulent
problems of today’s societies in the form of misunderstandings across cultural, socio-cultural,
ethnic and other lines: discrimination, racism, hate speech and so on. There is a real urgency –
in many aspects of our lives – for education, which can help citizens live together in our
diverse societies. For this reason we all need to develop intercultural competence. The ability
to understand each other across all types of cultural barriers is a fundamental prerequisite for
making our diverse democratic societies work.
 ICC Aims
 To free people from their own logic and cultural idioms in order to engage with others an
listen to their ideas, which may involve belonging to one or more cultural systems,
particularly if they are not valued or recognized in a given sociopolitical context.
 To develop intercultural sensitivity, and awareness, learning to look at, analyse, and
resolve problems from the perspective of cultural differences.
 To cultivate intercultural attitudes, which include being tolerant, respectful, curious, and
empathetic towards other cultures.
 To acquire cultural knowledge, both culture general and culture specific, paying special
attention to the invisible cultural elements, which are like the hidden part of an iceberg.
Intercultural Competencies: Tools for Constructive Cultural Diversity Management
 Both globally and in Europe, the potential for conflict inherent in cultural diversity is
growing.
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 In the coming years, the ethnic, religious and cultural heterogeneity of our societies will
increase, as will contacts between people of differing cultural values and norms.
 “Thus, the ability to deal constructively on an interpersonal level with cultural diversity
and a multitude of attitudes, values, norms, belief systems and ways of life will not only
remain a key qualification required of business executives working in international
settings;

it will also be required generally of each individual as a key factor for

contributing to social cohesion and reducing exclusion so that cultural diversity can be
experienced positively. “

Intercultural Learning (ICL) - introduction. Intercultural Literacy, Intercultural
Fluency and Intercultural Intelligence.
The term “intercultural competence” emerged long ago at the onset of these processes, a
concept whose meaning and implications have undergone continual elaboration and
refinement as a result of scientific investigation and practical experience.”
 ICL is based on the assumption that the fear of the foreign is not a natural destiny and that
cultural development has always been a result of an encounter of different cultures.
 The prefix “inter” suggests that this fear and the historical barriers can be overcome. It
also suggests a relationship and exchange between cultures.
 ICL is based on the readiness to make the encounter with other cultures productive; to
gain greater awareness of one’s own culture; to be able to relativize one’s own culture and
explore new ways of coexistence and cooperation with other cultures.

Intercultural Fluency
 Debating the value of Intercultural Fluency, a British Council report points out that
“intercultural skills are now some of the most highly valued skills amongst employers
globally. In employers in nine countries ranked intercultural skills, such as demonstrating
respect for others and effectively working in diverse teams, even more highly than
technical skills in terms of importance to their business.

Intercultural Intelligence (ICI)
ICI is a term that is used for the capability to function effectively in culturally diverse settings
and consists of different dimensions (metacognitive, cognitive, motivational and behavioral),
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which are correlated to effectiveness in global environment: cultural judgement and decision
making, cultural adaptation and task performance in culturally diverse settings.

Introducing ICC via the 3H-approach (Head-Hand-Heart) in adult learning.
 Head: cognitive
understanding,

critical

thinking; learning through
readings, lecture, discussion,
etc.
 Hand: psychomotor,
practice, learning by doing,
getting a feel for how things
actually work
 Heart: affective/emotive,
caring about the results,
valuing the outcome, feeling
that the process and goals
are important, experiencing a personal connection
 3H-approach: holistic teaching approach, based on active engagement of learners’ heads
to produce knowledge, followed by integrating the learned into practice and developing
certain attitudes towards the learning process as to something that learners find truly
important and they care about it.

Conceptualizations of Intercultural Competencies
 There is consensus that intercultural competence refers to an individual’s ability to
function effectively across cultures and engage with them effectively (Whaley & Davis
2007).
 Hammer et al. (2003) defined intercultural competence as “the ability to think and act in
interculturally appropriate ways.”
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 Similarly, Johnson et al. (2006) defined intercultural competence as “an individual’s
effectiveness in drawing upon a set of knowledge, skills, and personal attributes in order
to work successfully with people from different national cultural backgrounds at home or
abroad.
 Deardorff, (2006) defines ICC as “the ability to interact effectively and appropriately in
intercultural situations, abased on specific attitudes, intercultural knowledge, skills and
reflection”

The ICC Learning Spiral

Approaches to Gaining ICC. ICC Dimensions.


The culture-specific approach gives information about individual cultures - usually a
business/marketing model.

 The culture-general approach starts with an understanding and awareness of cultural
issues before culture-specific information is given. This is an educational approach which
reduces the chance of stereotyping and encourages a principled approach.
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Stages of ICC-building.
 Unconscious incompetence (e.g. foisting a
 handshake on a devout Muslim of the opposite sex)
 Conscious incompetence (e.g. insisting a
 newcomer follow your rules because he decided to come here)
 Conscious competence (e.g. self-conscious
 attempt to modify behavior)
 Unconscious competence (mindful and reflective adaptations of situation to
accommodate diversity)

PRACTICE


Practice in this case is a life-long learning experience.

Intercultural competence is a lifelong learning process; there is no pinnacle in which one become
competent in intercultural relations.

EXAMPLES OF THE ACTIVITIES:


Open to a wide range of learning by doing experience in intercultural environment. Any
kind of interpersonal contact and communication in multicultural setting is a practical
experience in intercultural learning – from experiencing other cuisine to learning another
language, getting exposed to other culture`s artistic artefacts, ect. What is essential here is
to take a step back from any generalization and oppose group stereotypes to interpersonal
relations.

2. Culture: Between Sharing and Dividing
HOURS:
30 (all interactive, including expert inputs; brainstorming; moderated discussions, small group
interactive exercises, followed by debriefing)

Main goals:
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To understand the concept of culture as a dynamic entity with shared meaning – in
relation to the concept of intercultural competences;



To link cultural stereotyping to discrimination and human rights violations.

THEORY
 The Iceberg Model of Culture and Cultural (Self)Awareness

Culture – an Attempt for Definition. Culture as Shared Meaning. Dynamic Aspect of
Culture
 “It`s not important what culture IS but what culture DOES””
 “Culture is a Verb”
 Defining culture through sharing: Culture = Shared Meaning
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 Culture is an ACIVE PROCESS OF MEANING MAKING, it contests over definitions,
even over its own definition.
 “Shared meaning” informs values, beliefs, standards, language, thinking patterns,
behavioral norms, communications styles, etc.
 Culture guides the decisions and actions of individuals and groups over time.
 Cultures are always changing but the change is not always obvious except in hindsight.
 Culture as a group phenomenon of sharing develops further and changes according to
changes in society.
 Culture as the property of the individual is open to further development depending on
knowledge and experience.
Culture-Based Stereotypes and Prejudices: Ethnocentrism, Xenophobia. Racism – a Case
Study. Genocide and Ethnic Cleaning
 When someone has an opinion on another person based on which culture they belong to,
where they're coming from, or the language they speak - without considering the
individual qualities of the person.
 Stereotyped individuals are not seen for who they are and for what they can contribute,
therefore they often tend to get marginalized and excluded from a majority culture,
different than their own.
 Stereotypes are very stable and difficult to change. Even when we are confronted with
instances that contradict stereotypes, we tend to assume that this is just a special case.
 We develop stereotypes when we are unable or unwilling to obtain all of the information
we would need to make fair judgments about people or situations.
 In the absence of the “total picture,” stereotypes in many cases allow us to “fill in the
blanks.”
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 Our society often innocently creates and perpetuates stereotypes, but these stereotypes
lead to unfair discrimination and violence when the stereotype is unfavorable.

“In The Name of Culture” - Paths to Division, Discrimination and Human Rights Abuses
 While a stereotype is a belief about a certain group of people, a prejudice is a feeling
about a person based on their membership in a group.
 Stereotyping often results from, and leads to, prejudice and bigotry.
 Prejudice can be spread by the use of propaganda and inflamed by demagogues.
 Unchecked prejudice and bigotry leads to discrimination, violence, and, in extreme cases,
genocide.
 Language, particularly slang, is often used to dehumanize members of certain groups of
people, and this dehumanization is a precursor of discrimination, isolation, and violence.
 The general principle of equality and non-discrimination is a fundamental element of
international human rights law.
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 The concept of the right to freedom from discrimination is to the concept of human rights,
as human rights are the rights of all humans.
 The Universal Declaration of Human Rights (UDHR), adopted in 1948 states: "All human
beings are born free and equal in dignity and rights. They are endowed with reason and
conscience and should act towards one another in a spirit of brotherhood”.
PRACTICE
All kind of participatory interactive activities, such as simulations and role plays in which
participants could go into someone else’s shoes and experience the world through the lenses of
another culture. A wide range of exercises is available in the Council of Europe’s Manual on
Human

Rights

Education

for

and

with

young

people

COMPASS.

https://www.coe.int/en/web/compass

EXAMPLES OF THE ACTIVITIES:


Constructing the Elements of the Iceberg of Culture
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3. Cultural Diversity Management

HOURS: 30 (theory 10; practice 15)

Main Goals:


To raise awareness and understanding of the contemporary dimensions of various
cultural diversity management theories in Europe.

THEORY
Cultural Diversity
 Diversity is not limited to aspects of culture, ethnic origin, language or religion.
 Neither is it restricted to faraway places and cultures, which is a reductionist, but
unfortunately rather common, view in today’s published discourse.
 Diversity is the very substance of both nature and culture. It is an inherent attribute of life,
which the new generations must maintain and improve.
 UNESCO points out that the defense of cultural diversity is an ethical imperative,
inseparable from respect for human dignity. It implies a commitment to human
rights and fundamental freedoms, in particular the rights of persons belonging to
vulnerable groups and communities.
Cultural Theory of Otherness: Cultural Hierarchies and Power Relationships
 Diversity refers to the observation of variation within a larger group that shares a common
basis. It implies neighborhood, openness, acceptance and inclusion.
 Othering presupposes comparison with an emphasis on difference, and refers to
oppositeness.
 A community emphasis on otherness may lead to demarcation and prejudice (the
appreciation or depreciation of subgroups) as well as the emergence of prejudice,
discrimination and exclusion.
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 Monoculturalism – contemporary dimensions of populism - “The Dream of a Lost
Paradise” and “Make … Great Again”
 Multiculturalism, Interculturalism and Cross-culturalism Compared
 Inter-culturalism as a Vision of UNESCO, CoE and EU.
Conceptualizing the Othering
 Zygmunt Bauman writes that the notion of othering is central to the way in which
societies establish identity categories. Woman is the other of man, animal is the other of
human, stranger is the other of native, abnormality the other of norm, deviation the other
of law-abiding, illness the other of health, insanity the other of reason, lay public the other
of the expert, foreigner the other of state subject, enemy the other of friend (Bauman
1991: 8).
 The term Othering describes the reductive action of labelling a person as someone who
belongs to a subordinate social category defined as the Other.


The practice of Othering is the exclusion of persons who do not fit the norm of the social
group, which is a version of the Self

 Othering can be seen as an articulation of diversity as well as a definition of differences.
 Othering is constitutively and inexorably linked with Sameness and Self – no
conceptualization of the Other (“Them”) is possible without a conceptualization of Same
and Self (“Us”).
 The connotations are overly positive only for “Us”, the ingroup, and overly negative for
“Them”, the outsiders: we are civilized, they are savages. “
 Dichotomies of othering are set up as being natural and so often times in everyday life
they are taken for granted and presumed to be natural.
 But social identities are not natural – they represent an established social order – a
hierarchy where certain groups are established as being superior to other groups.
 Individuals have the choice (or agency) to create their identities according to their own
beliefs about the world.
 Yet the negotiation of identity equally depends upon the negotiation of power
relationships.
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Andrew Okolie about Cultural Hierarchisation
 Social identities are relational; groups typically define themselves in relation to others.
This is because identity has little meaning without the “other”.
 So, by defining itself a group defines others. Identity is rarely claimed or assigned for its
own sake.
 These definitions of self and others have purposes and consequences. They are tied to
rewards and punishment, which may be material or symbolic.
 There is usually an expectation of gain or loss as a consequence of identity claims. This is
why identities are contested.
 Power is implicated here, and because groups do not have equal powers to define
both self and the other, the consequences reflect these power differentials. Often notions
of superiority and inferiority are embedded in particular identities (Okolie, 2003).
Multiculturalism, Interculturalism and Crossculturalism Compared
 What is the difference between multicultural, cross-cultural, and intercultural?
 While they all might be under the same roof, they describe entirely different rooms.
 The differences in the meanings have to do with the perspectives we take
when interacting with people from other cultures.
PRACTICE

1. Simulation activities that enroll participants in intercultural experiences from a very
personal perspective.
2. Brainstorming on reasoning intercultural experiences from personal perspective towards
overcoming collective stereotypes.

EXAMPLES OF THE ACTIVITIES:


Take a Step Forward, an activity from the Council of Europe’s Manual on Human
Rights

Education

for

and

with

young

people

COMPASS.

https://www.coe.int/en/web/compass.


Link to activity could be found here: www.eycb.coe.int/compass/en/pdf/2_38.pdf
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4. Intercultural Dialogue and Human Rights

HOURS: 25 (theory 10 hours; practice 15 hours)

Main goals:
 To understand the role of political instrumentalization of the “Civilizational Clash”
theories.
 To develop critical thinking to Intercultural conflicts and tensions and opened dialogical
perspective of understanding cultural diversity.

THEORY
Critical approach to Huntington's “The Clash of Civilizations”
 What was The Clash of Civilizations about?
 The Clash of Civilizations is a hypothesis that people's cultural and religious identities
will be the primary source of conflict in the post-Cold War world.
 American political scientist Samuel P. Huntington argued that future wars would be
fought not between countries, but between cultures, and that Islamic extremism would
become the biggest threat to world peace.
 Huntington believes that while the age of ideology had ended, the world had only reverted
to a normal state of affairs characterized by cultural conflict.
 In his thesis, he argues that the primary axis of conflict in the future will be along cultural
lines.
 He posits that the concept of different civilizations, as the highest rank of cultural identity,
will become increasingly useful in analyzing the potential for conflict.
 “Civilizations are differentiated from each other by history, language, culture, tradition
and religion.
 The world is becoming a smaller place, where interactions are increasing, intensifying
"civilization consciousness" and the awareness of differences between civilizations and
commonalities within civilizations.
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 Due to economic modernization and social change, people are separated from
longstanding local identities. Instead, religion has replaced this gap, which provides a
basis for identity and commitment that transcends national boundaries and unites
civilizations.
 The growth of civilization-consciousness is enhanced by the dual role of the West, whoat the peak of its power - confronts non-Western countries that increasingly have the
desire, the will and the resources to shape the world in non-Western ways.
 Cultural characteristics and differences are less mutable and hence less easily
compromised and resolved than political and economic ones.
 Economic regionalism is increasing. “
Critique
 Huntington has fallen under the stern critique of various academic writers, who have
either empirically, historically, logically, or ideologically challenged his claims (Fox,
2005; Mungiu Pippidi & Mindruta, 2002; Henderson & Tucker, 2001; Russett, Oneal, &
Cox, 2000; Harvey, 2000)
 The theory has been widely criticized for oversimplifying the concept of culture; for
generalizing and profaning regional cultures and for seeking for a black and white popular
picture of the cultural diversity that is easy to sell.
 Epistemological critique: condemns the clash of civilizations thesis on grounds of its
realist, orientalist and elitist outlook.
 Methodological critique: attacks its monolithic, inconsistent and reductionist/essentialist
attitude.
 Ethical critique: denounces the clash of civilizations theory for being a purposeful thesis
that fuels enemy discourse and, in the process, becomes a self-fulfilling prophecy.
 With a vague notion of something Huntington called ‘civilization identity’ and the
interaction among seven or eight major ‘civilizations’ of which the conflict between two
of them, ‘Islam’ and ‘the West’: the point got the lion’s share of public attention, this way
fueling Islamophobic ideas and ideologies.
 The most controversial statement came when Huntington demonized Islam by suggesting
a linkage between Islam and violence.
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Dialogue between Civilizations (Intercultural Dialogue)
 The concept of dialogue among civilizations was originally coined by Austrian
philosopher Hans Köchler in an essay on cultural identity (1972).
 In 2001, the reformist Iranian president Mohammad Khatami introduced the concept at
the global level. At his initiative, the "dialogue among civilizations" was the basis for UN'
resolution to name the year 2001 as the Year of Dialogue among Civilizations.
 ICD ensures that differences of values are acknowledged but also bridged;
 That respect for the individual and individual dignity can be preserved without
undermining collective goods and goals;
 That societies and nations can work effectively and justly with others that seem very
different from themselves
 In 2008, the Council of Europe published its White Paper on Intercultural Dialogue in
order to offer guidance to decision makers in politics, administration and education, as
well as representatives of the media, non-governmental organisations, religious
communities, youth organisations and other social partners.
 “The White Paper on Intercultural Dialogue – Living together as equals with dignity”
Intercultural Dialogue, Human Rights and Democracy
 Drawing upon its longstanding experience on respect for cultural diversity, intercultural
dialogue and international understanding, celebrating unity in diversity, UNESCO works
towards the promotion of intercultural competences based on the principles and values
of human rights.” UNESCO: Cultural diversity, intercultural dialogue and human rights:
Approaches and tools for building pluralistic and inclusive societies
Education for Intercultural Dialogue and Human Rights
 The final aim of intercultural dialogue is to work together in order to share the common
goods Bekemans 2007; Mascia 2007; Papisca 2007a; Xuereb 2007).
 The challenge is to provide true opportunities to all those living in a given society, not
only in order to know and tolerate each other, but, above all, to do things together in the
same socio-political community.
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 The reciprocal knowledge obtained through dialogue is essential to identify what to do
together, how to do it and to share responsibility about it, in other words, to identify the
foundations of a feeling of common belonging among people living in the same
community.
 Cultural diversity can only thrive in an environment that safeguards fundamental
freedoms and human rights.
 No one may invoke cultural diversity as an excuse to infringe on human rights guaranteed
by international law or limit their scope, nor should cultural diversity be taken to support
segregation and harmful traditional practices which, in the name of culture, seek to
sanctify differences that run counter to the universality, indivisibility and interdependence
of human rights. Statement by a group of United Nations experts* on the World Day for
Cultural Diversity for Dialogue and Development, 21 May 2010
 Educators at all levels play an essential role in fostering Intercultural Dialogue and in
preparing future generations for dialogue.
 Through their commitment and by practising with their pupils and students what they
teach, educators serve as important role models.
 Teacher-training curricula needs to teach educational strategies and working methods to
prepare teachers to manage the new situations arising from diversity, discrimination,
racism, xenophobia, sexism and marginalisation and to resolve conflicts peacefully, as
well as to foster a global approach to institutional life on the basis of democracy and
human rights and create a community of students, taking account of individual unspoken
assumptions, school atmosphere and informal aspects of education.”


Having adequate knowledge about one’s cultural environment, receptive attitudes
encouraging exchange, and specific skills so as to mobilize both knowledge and attitudes
when interacting with diverse others is an indispensable requirement for an open and
respectful exchange of views.

 Intercultural competences empower the participating groups and individuals and enable
them to interact with cultural others with a view to bridging differences, diffusing
conflicts and setting the foundations of peaceful coexistence.
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PRACTICE
 Critical moderated discussion of Huntington's “The Clash of Civilizations” in relation to
Islamophobia in particular and Xenophobia in general.
 Create different role plays on intercultural dialogue – distinguishing dialogical from
monological approaches
 Examine the interrelatedness between Intercultural Dialogue, Human Rights and
Democracy via chosen by the tutor simulation activities, involving participants in critical
thinking towards establish a connection.
 Give practical examples on Education for Intercultural Dialogue and Human Rights.

EXAMPLES OF THE ACTIVITIES:

Using different activities from the Manuals:


DEVELOPING INTERCULTURAL COMPETENCIES USING ACTIVITIES WITH
DIFFERENT MEDIA, Iuliana Marchis, Liliana Ciascai, Joaquim Saial

 Corbett, John. Intercultural Language Activities Cambridge, Handbooks for Teachers.
Cambridge: CUP, 2010.
 https://learning.educatetogether.ie/mod/resource/view.php?id=7752
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5. Cultural Debate on Human Rights

HOURS: 25 (theory 10; practice 15)

Main goals:
 To understand Cultural Relativism and Human Rights Universalism as concepts.
 To learn about the conflict dynamics and forming a critical approach to it.

THEORY
Universal Human Rights.
 The conflict between Universal human right doctrine and cultural relativism is found from
the very beginning of adoption of UDHR in 1948.
 The UN general assembly (1948) proclaims the Universal declaration of Human Rights
as, “a common standard of achievement for all peoples and all nations”
 Human rights must be considered core rights to which every human being is entitled by
virtue of being human. In the main part they are-or should be-common to all cultures and
societies and the denial of any of these by any reason of cultural relativism is surely
indefensible.
Universialist vs Cultural Relativist Approach to Human Rights
 The dilemma of international protection of human rights is the ideological conflict of
Universalism and Cultural Relativism.
 The concept of Universalism holds that each human being possesses certain inalienable
rights simply because he or she is a human, regardless the national background, religious
or political views, gander or age: “the international human rights like rights to equal
protection, physical security, free speech, freedom of religion and free association are and
must be the same everywhere."
 Cultural Relativism – Concept and Main points.
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 In spite of the fact that UDHR was not based on any particular ideology but on comprise
and practice, taking its basis on the dignity of the human person, that rights are inherent,
the universality of the document has been criticised by some, not least by members of the
American Anthropological Association (AAA).
 They argued that by claiming human rights are universal, we ignore and undermine the
cultural differences that exist between societies in different parts of the world.
 Universalism refers to the notion that human rights are universal and should apply to
every human being, regardless of their culture.
 This means that there are certain fundamental rights that should not be subject to been
violated by any government.
 Both western and non-western ideologies agree on the dignity of human person. No
arguments should therefore emanate as regards to genocide, rape, torture, arbitrary
detention, right to participate in government.
 Equality and limitations on government powers or interference with the individual, these
are fundamentally applicable to all human and therefore universal.
 The principle of regarding the beliefs, values, and practices of a culture from the
viewpoint of that culture itself.
 Originating in the work of Franz Boas in the early 20th century, cultural relativism has
greatly influenced social sciences such as anthropology.
 The assertion that human values, far from being universal, vary a great deal according to
different cultural perspectives. https://www.youtube.com/watch?v=uxzMtjjUjGY
 Cultural relativism is a doctrine that holds that cultural variations are exempt from
legitimate criticism by outsiders, a doctrine that is strongly supported by notions of
communal autonomy and self-determination.
 Examples: human sacrifices; violence against children and women, slavery, ect.
“legitimized” by cultural norms and traditions.
 Cultural relativists view universal rights as insensitive to cultural differences and an
instrument of oppression itself.
 Human rights are argued to have developed from Western culture and thus they are
inappropriate in application to other cultures (Langlois, 2009).
 Cultural relativists argue that Universalism, in its attempt to extend a Western ideal to the
rest of the world, is a form of cultural imperialism.
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 Cultural relativists object and argue that human rights are culturally dependent, and that
no moral principles can be made to apply to all cultures.
 The theory of Cultural relativism leads to the idea, that the main social unit is community,
not individual, this way undermining individual human rights.
 Thus sometimes in the name of cultural relativism regimes try to suppress individual or
group right threatening human security in individual as well as community and group
level.
Cultural Relativism and Protection of Traditions. The Theory of Maryam Namazie
 Namazie argues that while the basis of the cultural relativist debate opposes the
imposition of “Western" views onto "non-Westerners“, the opponents of the “Western
Human Rights” don’t mind using the Western phones, cars and technology and don’t
denounce them as incompatible with their traditions.
 She sais that these countries are using the claim to cultural relativism as an excuse to get
away with various human rights violations.
 Relativists using "the imposition of Western culture" as an excuse does not hold water as
these same countries still use “Western" ideas in different aspects of their lives.
 The perception of cultural relativism is that people's rights depend on their nationality,
culture, and religion.
 Therefore according to relativist, the rights of people in Nigeria are different from those in
China or anywhere in the world.
 Namazie gives the following examples to demonstrate the absurdity of these cultural
relativist claims;
 An 18-year-old woman was burnt to death by her father after having refused to marry the
man he had chosen, in Germany. The courts gave her father a reduced sentence, saying he
was practicing his culture and religion.
 In Iran, women and girls are forcibly veiled under the threat of imprisonment and lashes,
and cultural relativists say that it is their religion and must be respected.
 In Holland, the Ministry of Foreign Affairs states that Iran's prisons are ''satisfactory" for
third world standards'', allowing the forcible return of asylum seekers.

22 | M o d u l e 4 O u t o l n e a n d M a t e r i a l s , M B M T D C e n t e r , L i v e r p o o l

 “Struggling for universal human rights means condemning and disrespecting reactionary
beliefs.
 The struggle against dominant reactionary ideas is a struggle against the ideas of the
ruling class.
 After all, the ruling class must justify the barbarism of capitalism. It must make the
intolerable seem tolerable and natural. It must create differences to facilitate profit.
Cultural relativism serves that purpose.
 The idea of difference has always been the fundamental principle of a racist agenda. The
defeat of Nazism and its biological theory of difference largely discredited racial
superiority. The racism behind it, however, found another more acceptable form of
expression for this era. Instead of expression in racial terms, difference is now portrayed
in cultural terms.
 Cultural relativism is this era's fascism.
 Cultural relativists are defenders of this era's holocausts. … (continued)”
 “The demand of cultural relativists for 'sensitivity' and 'responsibility' are savvy attempts
at actually restricting expression on and opposition to religion and culture and its adverse
effects on people's lives. After all, cultural relativism is brisk business for the many selfappointed cultural and religious 'leaders' working hand in hand with the state. ”
 “In an era of unprecedented barbarity we must defend the universal rights of human
beings who daily hope for freedom and equality. Though a better life is only possible
when this world is turned right side up, anyone who respects humanity must immediately
struggle for the abolition of all backward and reactionary beliefs which are incompatible
with human freedom and progress and a secular and modern society for all.” Speech given
at a forum on women's rights, November 28, 1998, Toronto, Canada
Human Rights ‘Compatibility with Cultural Diversity and Tradition
 Every culture can pursue its own vision of a good life, as long as it doesn’t impinge on the
rights of the individuals who exist within that culture.
 Even countries where one might expect a cultural clash between the “Western” rights
outlined in the UDHR and local traditions are not as common as one might expect.
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 Three quarters of all world states have endorsed the UDHR with a ratification rate of 88%
and it has also been argued that a progressive interpretation of Sharia law can be
compatible with universal human rights.
Cultural Relativism is not an Answer to Human Rights Concerns
 While there is a great diversity of cultures and traditions, there are fundamental doctrines
that should be made universal.
 Traditional clothes, food, music, art and language diversity should be celebrated and
cultures should be allowed the freedom to practice them.
 However, harmful traditional cultural practices such as slavery, sexism, female genital
mutilation, and infanticide, among other human rights violations must be held up to
universal standards.
 Universal human rights should prevail and protect all humans, regardless of their culture
and traditions.
 The Universal Human Right Doctrine does not have to be abandoned on the grounds of
cultural diversity.
 To promote human security the way forward is to work on a better and more impartial
implementation of human right doctrine rather than leaving it to governments to judge
which culture is worth protecting and which elements of a culture can be legitimately
oppressed.
Conclusion
“In an age of globalization, technological advancement and rapid information flow, cultural
differences will tend gradually to lose their significance. Human rights can emerge as a
replacement culture, vital to the struggle for social justice and for the furtherance of human
dignity.
Human rights should be recognized as a powerful mechanism for liberating humanity from
the tyranny of poverty, and for dispelling distrust between societies and cultures across the
international stage.
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The world is in crisis resulting from environmental degradation, global warming, and
terrorism. The norms of human rights, as a set of common values of common humanity,
should be at the forefront in the bid to counteract the consequences of this crisis and to
establish a just society.” Human Rights Debate: Universalism Versus Relativism – OpEd By
Dr Gyan Basnet and Mansoor Hassan Albalooshi

PRACTICE
1. Read

and

analyze

the

Abbreviated

Version

of

the

UDHR:

www.cisv.org/EasySiteWeb/GatewayLink.aspx?alId=141260

2. Organize a simulative pro and con debate on Cultural relativist arguments, based on
violence against women or child labour. .

Examples of the Activities:
 Cultural Relativism: Debate Activity - https://study.com/academy/lesson/culturalrelativism-activities.html
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6. Intercultural Sensitivity and ICC. Managing Differences and Resolving Conflicts

HOURS: 30 (theory 10; practice 20)
Main goals:
 To understand ICL as a process.
 To link Cultural Sensitivity with Intercultural Communication.
 To reflect and understand own communication and conflict management styles.
THEORY
Milton J. Bennett’s Developmental Model of Intercultural Sensitivity


The Developmental Model of Intercultural Sensitivity (DMIS) was created by Dr. Milton
Bennett (1986, 1993, 2004, 2013) is “a framework for analyzing the potential response to
cultural difference”

 The DMIS is grounded theory; it is based on observations he made in both academic and
corporate settings about how people become more competent intercultural
communicators.
 Using concepts from constructivist psychology and communication theory, he organized
these observations into positions along a continuum of increasing sensitivity to cultural
difference.
 More information about the DMIS: http://www.idrinstitute.org/page.asp?menu1=15
 Underlying assumption: “…as one’s experience of cultural difference becomes more
complex and sophisticated, one’s competence in intercultural relations increases.”
 Denial
 Defense
 Minimization
 Acceptance
 Adaptation
 Integration
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 “Differentiation”, or how one develops the ability to recognize and live with difference.
 “Differentiation” then refers to two phenomena:
–

first, that people view one and the same thing in a variety of ways, and

–

second, that “cultures differ from one another in the way that they maintain
patterns of differentiation, or worldviews”. This second aspect refers to the fact
that in Bennett’s view, cultures offer ways on how to interpret reality, how one
should perceive the world around us.

 This interpretation of reality, or worldview, is different from one culture to the other.
 Developing intercultural sensitivity then means in essence to learn to recognize and deal
with, the fundamental difference between cultures in perceiving the world.
Process-oriented Skills in Intercultural Learning. Conceptual and Operational
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Framework on Intercultural Competences – UNESCO
 Drawing upon their conceptual convergence, UNESCO is working to enrich the content
of intercultural competences with the principles and values of human rights.
 The document is aimed to mainstream the use of human rights-infused intercultural
competences in various fields of policymaking.
 It explores the meaning of key concepts for the definition of intercultural competences
(some already widely accepted, like cultural diversity, cultural identity, intercultural
dialogue, and universality, others less frequently used, like intercultural literacy,
reflexivity, semantic availability and resilience).
 It further proposes a five-step plan for operationalizing intercultural competences, such as
respect, self-awareness, adaptation, relationship-building and cultural humility, are
regarded as the basic minimum requirements for holding intercultural dialogue.
Hall`s Model of Intercultural Communication. High and Low Context Cultures. Tips for
Communicators.
 As an academic field of study and research it has been popular since 1950s.
 The term ‘intercultural communication’ was first used when the American anthropologists
Edward T. Hall, Ruth and John Useem began to explore how people from different
cultures can successfully communicate.
 The cultural focus on intercultural communication relates to the theories of learning with
sociocultural views of Lev Vygotsky. Vygotsky's view that learning is more than "a
cognitive function" and that "cognition itself is cultural, that learning and intelligence
were both specific to a given culture“.
Intercultural Communication Studies are closely linked with a wide range of other disciplines
such as:
 Cultural anthropology
 Psychology
 Social psychology
 Sociology
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 Linguistics and semiotics
 Cultural studies
 Media studies
 Rhetoric
Managing Differences and Resolving Conflicts in Adult Learning Settings
 Barriers to Intercutural Communication
Anxiety or stress
Cultural shock
Assuming similarities instead of differences
Ethnocentrism
Stereotypes and prejudices
Nonverbal misinterpretations
Language differences
 Benefits of Intercultural Communication
willingness to accept differences;
personal growth through increased tolerance;
dialogue;
cooperation;
developing a positive attitude towards otherness;
increased international, national, and local cultural, educational and business
exchange.
 Ensuring Successful Intercultural Communication
A common language or communication system
Knowledge about other cultures
Putting the own culture in the context of the world cultures
Eliminating prejudices and accepting cultural diversity: avoiding classifying world
cultures in two categories: major and minor
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Ability to empathise: putting oneself in someone else’s shoes to minimise negative
emotions and feel what the others feel emotions play a crucial role in communication)
Dialogical attitude of all communicators
Achieving balanced interaction: leaving out any tendency of victimisation or
paternalism.
 Low Context and High Context Cultures
Edward T. Hall, a respected anthropologist and intercultural researcher with a PhD
from Columbia
University, USA, is
often recognized as
one of the founding
fathers of
intercultural
communication.
Hall developed a
number of
intercultural concepts
which have become
integral to any intercultural training discussion about cultural differences.
His concepts include
proxemics,
monochronic and
polychronic, and high
context and low
context.
“High-context

and

Low-context
communication refers
to

the

degree

to

which speakers rely
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on

factors

other

than

explicit

speech

to

convey

their

message”

- LeBaron, 2003
“Communication varies according to its degree of field dependence, and that it can be
classified into two

general

categories

=

High-context

and

Low-context”

- Hall, 1971
Tips for Low-context Communicators Interacting with High-context Communicators
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Managing Differences and Resolving Conflicts in Adult Learning Settings
 Surveys effective approaches to common learning-related situations that may result in
conflicts.
 Topics include:
–

understanding differences;

–

managing learning relationships;

–

controlling the learning situation;

–

developing

positive

relationships

among

co-learners

and

learners

and

teachers/trainers;
–

addressing negative patterns of behavior, systems and processes to address
complaints;

–

problem solving in conflicts, mediating differences of opinion and supervision.

Thomas-Kilmann Conflict Mode Instrument

Conflict Management in Adult Education. Conclusion.
 Conflict happens. How the educators will respond to and resolve conflict will limit or
enable their success.
 There are tools to understand conflict, learn own conflict patterns. Those tools empower
the educators to make more effective choices when they are finding or facing conflict.
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 By embracing intercultural conflicts as a part of everyday learning process, the educators
can make the most of each situation and use it as a learning opportunity or a leadership
opportunity.
 Educators can use intercultural conflicts as an opportunity to transform the situation into
an intercultural dialogue.
PRACTICE
 Create an activity on low and high context cultures by using the Tips for Low-context
Communicators Interacting with High-context Communicators.
 Use the Thomas-Kilmann Conflict Mode Instrument in order to rehearse a conflict
situation and excercise solving it, using the Model Instrument.
 Another possible activity is based on discussion on personal communication styles in
intercultural settings, following an initial testing of the communication styles in the group
of learners.

Examples of the Activities:
 Training Exercise called “Use your RADAR” from the Intercultural Training Exercise
Pack, page 47 and 48. It`s very important to use the RADAR Activity Sheet, as prepared in
the

exercise.

http://www.culturewise.net/wp-content/uploads/2013/05/Cultural-awareness-

training-exercise-pack.pdf
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